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Syamsinar (2020): The Effect of  Using Cooperative Integrated Reading 
and Composition (CIRC) Method on Students’ Reading Comprehension 
and Writing  Skill at SMAN 1 Rimba Melintang  
 
CIRC is a cooperative learning program that involves a series of activities 
derived from research on reading comprehension and writing skill. Students work 
in four-member heterogeneous learning teams. After the teacher introduces a 
story from a basal text or trade book, students work in their teams on a prescribed 
series of activities relating to the story. In this research, two classes  were 
involved: one class as the experimental group, which was treated by using CIRC 
method and another one as control group, taught without using CIRC method. 
For both experimental and control groups, pre-test and post-test were 
administered to the students. The data were analyzed by using statistical analysis. 
To know the result whether the effect of using CIRC was statistically significant, 
data on students‘ reading comprehension and writing skill were analyzed by 
using t-test. The data were collected from 30 students of SMAN 1 Rimba 
Melintang. Tests were given to the students to measure their levels of reading 
comprehension and writing skill. The findings show that there was a significant 
effect of using cooperative integrated reading and composition (CIRC) method 
on students‘ reading comprehension and writing skill at SMAN 1 Rimba 
Melintang. 
 
Keywords: Cooperative Integrated Reading and Composition (CIRC),  



















Syamsinar. 2020: Pengaruh Penggunaan Metode Cooperative Integrated 
Reading and Composition (CIRC) terhadap Pemahaman Membaca dan 
Keterampilan Menulis Siswa di SMAN 1 Rimba Melintang Tahun Ajaran 
2020/2021 Skripsi. 
CIRC merupakan program pembelajaran kooperatif yang melibatkan 
serangkaian kegiatan yang bersumber dari penelitian tentang pemahaman membaca 
dan keterampilan menulis. Siswa bekerja dalam tim belajar yang beranggotakan 
empat orang. Setelah guru memperkenalkan sebuah cerita dari teks dasar atau buku 
perdagangan, siswa bekerja dalam tim mereka pada serangkaian aktivitas yang 
ditentukan terkait dengan cerita tersebut. 
Dalam penelitian ini, ada dua kelas yang dilibatkan; satu kelas sebagai 
kelompok eksperimen yang diberi perlakuan dengan menggunakan metode CIRC dan 
satu kelas lainnya sebagai kelompok kontrol tanpa menggunakan metode CIRC. 
Untuk kelompok eksperimen dan kontrol, pre-test dan post-test diberikan kepada 
siswa. Data dianalisis dengan menggunakan analisis statistik. Untuk mengetahui hasil 
apakah signifikan secara statistik dianalisis dengan menggunakan uji-t. Penelitian ini 
menyelidiki pengaruh penggunaan metode kooperatif terintegrasi membaca dan 
komposisi (circ) terhadap pemahaman membaca dan keterampilan menulis siswa. 
Data penelitian dikumpulkan dari 30 siswa SMAN 1 Rimba Melintang. Soal tes 
pemahaman bacaan diberikan kepada siswa untuk mengukur tingkat pemahaman 
membaca dan keterampilan menulis mereka. 
Temuan menunjukkan Pemahaman Membaca bahwa skor rata-rata dari pre-
test adalah 50.83 dan post-test adalah 76.17. dan temuan menunjukkan bahwa nilai 
rata-rata pre-test 62,63 dan post-test 74,67. Oleh karena itu, hipotesis nol ditolak dan 
hipotesis alternatif diterima. Ada pengaruh yang signifikan penggunaan metode 
Cooperative Integrated Reading and Comparation (CIRC) terhadap kemampuan 
membaca dan menulis siswa di SMAN 1 Rimba Melintang. 
Kata kunci: Pemahaman Membaca dan Komposisi Terintegrasi Kooperatif (CIRC), 












البحث مستخلص  
 
االستهالكٌة االتحاد وتكوٌن القراءة طرٌقة  استعمال تأثٌر: ٠٢٠٢. نار شمش   
(CIRC) العام مٌلٌنتانج رٌمبا ١ الحكومٌة الثانوٌة المدرسة فً للطالب الكتابة ومهارة القراءة فهم على  
الجامعً البحث ٠٢٠٢/٠٢٠١ الدراسً  .  
 الطالب ٌفعل. الكتابة ومهارة القراءة فهم عن البحث من األنشطة تتضمن التً االستهالكٌة التعلٌمٌة منهج هو
 التجارة، الكتاب أو األساس النصّ  من القّصة المدرس ٌعّرف بعد. أشخاص ٤ من تتكون التً الدراسة فرقة فً
بالقّصة المرتبطة ةاألنشط على فرقتهم فً الطالب وٌعمل . 
الطرٌقة باستخدام المعاملة ٌعطً التً التجربة كفرقة الفصل المتورط؛ الفصالن ٌوجد البحث، هذا فً  CIRC 
الطرٌقة استخدام دون المراقبة كفرقة األخرى والفصل  CIRC. القبلً االختبار ٌعطً والمراقبة، التجربة لفرقة 
االختبار باستخدام أهمٌة هل النتٌجة، لمعرفة. اإلحصائً التحلٌل خدامباست البٌانات ٌحلل. الطالب إلى والبعدي  
T االستهالكٌة االتحاد وتكوٌن القراءة طرٌقة االستعمال التأثٌر البحث هذا ٌتقّصً. إحصائٌا  (SIRK) فهم على 
 رٌمبا ١ ٌةالحكوم الثانوٌة المدرسة فً طالبا ٠٢ من البحث بٌانات ٌحتشد. للطالب الكتابة ومهارة القراءة
لهم الكتابة ومهارة القراءة فهم على الترقٌة الجراء الطالب إلى القراءة الفهم االختبار سؤال ٌعطً. مٌلٌنتانج . 
. ٧١,١٧ االختبار وبعد ٣٢,٠٠ التمهٌدي االختبار من الدرجات متوسط أن القراءة فهم على تدل البحث نتائج
 وٌُستلَم الصفرة الفرضٌة ٌرفض لذلك،. ١٤,١٧ االختبار وبعد ١٠,١٠ األولً االختبار من القٌمة ومتوسط
االستهالكٌة االتحاد وتكوٌن القراءة طرٌقة استعمال على األهمٌة التأثٌر وٌوجد. البدٌلة الفرضٌةالفرضٌة  
(CIRC) مٌلٌنتانج رٌمبا ١ الحكومٌة الثانوٌة المدرسة فً للطالب الكتابة ومهارة القراءة فهم على .  
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1.1 Background of the study 
English is a global language that has a special in many countries where it is 
recognized as an international language of communication. There are two main ways 
in which a language such as English gains its status as an international language of 
communication in a country. Firstly, a language can be made the official language of 
a country, to be used as a medium of communication in such domains as government, 
the law courts, the media, and the educational system. Secondly, a language can be 
made a priority in a country‘s foreign-language teaching, even though this language 
has no official status. It becomes the language which children are most likely to be 
taught when they arrive in school (David, 1997:3). 
English is now the language most widely taught as a foreign language in over 
100 countries, one of which is Indonesia. In Indonesia, it has been included in the 
School Curriculum of Department of National Education and it is compulsory to be 
studied by the learners of Junior High Schools and Senior High Schools, even also by 
university students. The aim of teaching English as a Foreign language in indonesia 
to enable the students to communicate meaningfully in all the four language skills, 





As mentipned previously, in the process of learning and teaching English as a 
foreign language, students in Indonesian education system are taught the four 
language skills of English: listening. speaking, reading, and writing. Because English 
is used only as a foreign in the country, many students at the of secondary school 
levels (junior/senior high schools) find it difficult to study, especially for studying the 
skills of reading and writing. Reading, according to Hartmann and Stork (1972) in 
Zainuddin (2009), is the skill of recognizing and understanding written language in 
the form of sequences of graphic signs and its transformation into meanigful speech, 
either as a silent comprehension or by reading aloud. Furthermore, in reading, 
students do not only need to have the capabilities to read the materials, but they also 
need to be able to catch the ideas of what is being read. Whereas writing is one way 
to communicate in English by expressing the ideas through organizing our thought 
into good arragements of written text. So, in writting, students do not only put the 
words or thoughts together,but also organize them into a well-written form. 
It makes sense that, by developing their writing skill, students are expected to 
be able to express their knowledge and idea in written English. Based on the aim of 
teaching reading and writing, it is obvius that reading and writing skills are very 
important in the context of language teaching and use. Bloom (1979) states that 
students can learn by writing and reading and a teacher can teach by reading and 
writing or having students read or write. 
In fact, many students face difficulties in developing their reading and writing 




dated on December 17, 2019, an English teacher explained about the  process of 
teaching and learning English at the school. In teaching English, the teacher used 
some different strategies, in particular for teaching reading and writing skills. In 
teaching reading skill, the teacher used several strategies, such as webbing technique, 
recognizing story structure, and generating questions. In teaching writing skill, the 
teacher also used strategies such as simple picture technique, dictation method, tree 
diagram technique, brainstorming and quick-writing. 
Although those strategies have been used by the teacher, in reality students at 
the school found it difficult to develop their reading and writing skills. In reading, 
generally most of the students also were not able to find the value stated in the 
passage of the text. They were also not able to retell the text being read  were not able 
to determine the main ideas of the text. 
The students also faced difficulties in writing. Most of the students were not 
able to arrange sentences. They were also not able to express ideas coherently and 
they had difficulties to begin writing what they wanted to write. These phenomena 
made their abilities in reading and writing far from the expectation of the curriculum. 
Due to the difficulties faced by the students, the researcher attempted to 
overcome the students‘ problems by applying an innovative cooperative learning 
approach developed by Slavin ( 1995), namely Cooperative Integrated Reading and 
Composition (CIRC) Method. Cooperative learning can be defined as a learning 
approach in which small, mixed students groups of both in the class and out of the 




academic subject in the scope of a common goal where their self- esteem increases 
their communication, problem-solving and critical thinking-learning process (Bowen 
et al, 2000). 
Cooperative Integrated Reading and Composition (CIRC) Method—one of 
the learning technique based on cooperation, is designed to develop reading, writing 
and other language skills in the upper grades of primary education. CIRC method 
presents a structure that increases not only opportunities for direct teaching in reading 
and writing, but also the applicability of composition writing method (Yaman,1999). 
Based on the explanation presented above,there is an indication that 
Cooperative Integrated Reading and Composition method has the potential to give 
positive effect to the development of students‘ English reading comprehension and 
writing ability. Therefore, it was  important to investigate the problems by conducting 
a research entitled: “ The Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on Students’ Reading Comprehension and Writing 
Skill at SMAN 1 Rimba Melintang”. 
 
1.2 Statement of the problem 
Based on the background of the study above, it can be summarized that 
reading and writing skills are very important in the context of language teaching and 
use. Writing is the most concrete and systematic of the language skills. The more 
developed the writing skill, the more systematic the individual‘s overall use of 




effective way (Bryson, 2003).  In foreign language learning, reading together with 
writing is the first skill to be learnt. It is also known that, in the learning process, 
there is a high correlation between reading comprehension and academic 
achievement. 
The basic problems which can be explored in this regard are: 
a. What are the problems faced by students in developing their Reading 
Comprehension and Writing Skill? 
b. How is the proposed Cooperative Integrated Reading and Composition 
method implemented in teaching  Reading Comprehension and Writing skill 
to students? 
c. How does the implementation of Cooperative Integrated Reading and 
Composition method affect students‘ Reading Comprehension and Writing 
Skill? 
 
1.3 Delimitation of the Problem 
As indicated in the previous sections of this chapter, this study, therefore, 
focuses on investigating the effect of using CIRC (Cooperative Integrated Reading 
and Composition) method on students‘ reading comprehension and writing skill. It is 
important to note that this study delimits its scope of reading comprehsnion and 
writing skill to students‘ reading comprehension of and writing skill in narrative texts. 
This means that students reading comprehension of and writing skill in other types of 




1.4 Purpose and objectives of the study 
Generally, the main purpose of this study is to find out whether or not using 
Cooperative Integrated Reading and Composition (CIRC) method in teaching English 
has a significant effect on improvement of both reading comprehension and writing 
skill of students at SMAN Rimba Melintang. However, specifically, the study has the 
following objectives: 
a. To find out whether or not there is a significant effect of using Cooperative 
Integrated Reading and Composition (CIRC) Method on  Reading 
Comprehension of students at SMAN 1 Rimba Melintang. 
b. To find out whether or not there is a significant effect of using Cooperative 
Integrated Reading and Composition (CIRC) Method on  Writing Skill of 
students at SMAN 1 Rimba Melintang. 
c. To find out whether or not there is a significant effect of using Cooperative 
Integrated Reading and Composition (CIRC) Method on  Reading 
Comprehension and Writing Skill of students at SMAN 1 Rimba Melintang. 
 
1.5 Research Questions 
 The problems investigated in this study were formulated into the following   
research questions: 
a. Is there any significant Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on  reading comprehension of students at 




b. Is there any significant Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on  writing skill of  students at SMAN 1 Rimba 
Melintang? 
c. Is there any significant Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on  reading comprehension and writing skill of 
students at SMAN 1 Rimba Melintang? 
 
1.6 Significance of the study 
The findings of this study are expected to give some contribution to English 
teachers in using Cooperative Integrated Reading and Composition (CIRC) method 
and provide them with better insights in facilitating students in order to be more 
effective and efficient when cooperating in group learning. By choosing the right 
approach of teaching English, teachers would potentially have a particular success in 
their teaching performance. The appropriate approach is also expected to be useful to 
the English language learners in order to have a better learning strategy or technique 
in improving their reading comprehension and writing skill of descriptive texts. 
Besides, findings of this study offer research ideas for those who are interested in 
applying Cooperative Integrated Reading and Composition (CIRC) Method as part of 
their research projects. 
This study surely also has contributed to the researcher‘s better  viewpoints 
on English language teaching and learning process, particularly at Rimba Melintang 




knowledge and information in applying an annovative approach in  teaching English 
as a foreign or second language for different use of genres text. Lastly, it could give 
some contributions to the Graduate Program at State Islamic University of Sultan 
Syarif kasim Riau, particularly in promoting better English language education at the 
university. 
1.7 Rationale of the study 
In this research, CIRC method  was proposed as an alternative strategy and 
considered as an effective strategy in facilitating students to improve their  reading 
comprehension and writing skill. Yaman (1999) said that Cooperative Integrated 
Reading Composition (CIRC) Method, one of the learning techniques based on 
cooperation, is designed to develop reading, writing and other language skills in the 
upper grades of primary education. CIRC method presents a structure that increases 
not only opportunities for direct teaching in reading and writing, but also the 
applicabilities of composition writing method. 
Internal structure of CIRC technique consist of elements such as knowing 
individuals well, estabilishing proper groups, ensuring inter-group communication, 
using materials appropriate for the content in a timely and orderly manner, supporting 
groups, fostering cooperation, group and individual assessment. The teacher is the 
primary actor who realizes, regulates and supports these phases. The instructor‘s 
experience and knowledge are important for achieving success in these activities. 
Skillful performances of reading (silent and oral) comprehension activities as well as 




worksheets organized as the principles of CIRC method is proportional to the 
teacher‘s guidance (Stevens and Slavin, 1995). 
 
1.8 Definition of key terms 
 It is important to define several key terms used in this research to avoid 
misunderstanding and misinterpretation. The key terms were defined based on the 
title of this research, namely ―the effect of using Cooperative Integrated Reading and 
Composition (CIRC) Method towards students‘ reading comprehension and writing 
skill of the second grade at SMAN 1 Rimba Melintang‖. Refering to the title of the 
research above, thus, the followings are three key terms and their definition: 
a. Cooperative Integrated Reading and Composition (CIRC) Method 
Slavin (1991: 12) stated that CIRC is a comprehensive method to teach 
reading, writing and language arts for upper elementary and middle grades. In this 
research, CIRC is a method used by the researcher as an alternative strategy to 
help  improve reading comprehension and writing skill of the second grade 
students at SMAN 1 Rimba Melintang. 
b. Reading Comprehension 
Pardo (2004) defines reading comprehension as the process of readers 
interacting and constructing meaning from text, implementing the use of prior 
knowledge and the information found in the text. In this research, reading 
comprehension is a skill measured by the researcher both before and after the use 





c. Writing skill 
Nunan (2003: 88) states that writing is the mental work of inventing ideas, 
thinking about how to express them, and organizing them into statements and 
paragraphs that will be clear to a reader. In this reasearch, writing is viewed as a 
skill measured by the researcher both before and after the use of CIRC method in 








This chapter reviews six areas related to the investigation about the effect of 
CIRC method on students‘ reading comprehension and writing skill. The chapter, 
therefore, includes discussion about  reading comprehension, learning participation, 
CIRC method, previous studies about the effect of CIRC method on students‘ reading 
comprehension and writing skill, the operational concept, and the hypotheses. Each of 
these is discussed below. 
 
2.1. Reading comprehension 
Many experts offer different definitions of reading comprehension. Dorn 
(2005:1) states that comprehension is a cognitive process we must move beyond 
teaching discrete skills to creating problem-solving conditions that will prompt 
laerners to process information at deeper levels. Comprehension is also a constructive 
process, personalized by the ideas and thoughts of the individual reader. That is why 
reading is closely related to comprehension, because they both have a certain process. 
In addition, Klingner (2007:2) states that reading comprehension is the 
process of constructing meaning by coordinating a number of complex processes that 
include word reading, word and world knowledge, and literacy. Comprehension is the 
active process of constructing meaning from the text; it involves accessing previous 






key ideas. Thus, reading comprehension is about how readers can guide the text that 
they read with their understanding as they think in their mind. 
Vaughn and Sylvia (2004;98) state that reading comprehension includes the 
following: 
a. Applying one‘s knowledge and experiences to the text, 
b. Setting goals for reading, and ensuring that they are aligned with the text, 
c. Using strategies and skills to construct meaning during and after reading, 
d. Adapting strategies that match the reader‘s text and goals,  
e. Recognizing the author‘s purpose 
f. distinguishing between facts and opinions, and  
g. Drawing logical conclusions. 
Weaknesses in any of these abilities can impair reading comprehension and 
might cause students to disengage from the task of interpreting the texts. Effective 
readers are able to put information together, make connections, remember and retell 
facts, evaluate what they read, and substantiate their opinions, conclusions and 
predictions (Thomas et al., 2008).  
Reading comprehension is the process of making meaning from text. The 
goal, therefore, is to gain an overall understanding of what is described in the text 
rather than to obtain meaning from isolated words or sentences. In understanding 
reading texts, information children develop mental models or representations of 




According to ricketts et al. (2008), weak readers are unable to connect ideas 
together as they read, and they remember very little of the details after they have read 
a passage. Weak readers do not think deeply about what they are reading, do not 
interact cognitively with the information, and do not monitor their own level of 
understanding. Weak readers do not check back or re-read the material when meaning 
is lost and they are poor in inferring meaning beyond the words given on the page 
(Sencibaugh, 2007).  
There are five classification of reading comprehension based on Barrett‘s 
taxonomy classification (1968). These are:  
a. Literal comprehension 
b. Re-organization 
c. Inference 
d. Evaluation  
e. Appreciation.  
Literal comprehension is the lowest level where students identify 
information from a text or text directly. Re-organization is the level in which students 
organize information from texts in different way.  
Inference is the level at which students respond to implied information from 
texts. Evaluation refers to how students make their judgment to the information 
gained. Lastly, appreciation is the highest level where students give an emotional or 
image-based response. Briefly, reading comprehension is reading a text to which a 




her general knowledge, vocabulary, syntactical awareness, and word idemtification 
skills. 
According to Pang (2003:14), comprehension is the process of making sense 
of words, sentences and connected text. He says that comprehension is the processes 
of deriving the meaning of one word to another in a text. Readers typically make use 
of background knowledge, vocabulary, grammatical knowledge, experience with a 
text and other strategies to help them understand the written texts. 
Al-Sa‘oud (2002) states that reading comprehension is the final goal of any 
reading task. As a result, he believes that the readers have to employ different reading 
strategies, knowledge of the content, and experience to comprehend the reading text 
and obtain the meaning. Reading comprehension is considered theultimate goal of 
reading.  
According to Snow (2002), reading comprehension is an ongoing reading 
process in which the reader constructs the meaning from the printed text through an 
interactive process. To Snow, reading comprehension requires three main 
components which vary in the phases of reading (pre-reading, reading, post reading). 
These components are: the reader interacts with the text using his/ her abilities, 
various sources of knowledge such as linguistic and discourse knowledge, and 
experiences, the text which might be a printed or electronic text, and the activity 





Brath (2012:4) states that reading is essential to success in the school, 
work, and society. A student‘s ability to make sense of grade level texts can ensure 
either success or failure in the school, depending on the student‘s ability to 
comprehend. Comprehension is a complex process, in which many factors play a role, 
including the active process of interaction between the reader and the text, the 
understanding of the language and vocabulary in the text, and the learning and use of 
specific strategies for comprehension. 
Reading comprehension is improved through the use of methods which 
include training the ability to self-assess comprehension, using some questions to 
put comprehension to the test, and improving metacognition. An active process of 
comprehending is called reading. It is important that non-English speaking readers 
use reading strategies effectively to read English texts.  
In addition, Grabe and Stoller (2002) define comprehension as processing 
words, forming a representation of general main ideas and integrating it into a new 
understanding. It suggests that comprehension is achieved when a reader successfully 
extracts the useful knowledge from a text and constructs it into a new understanding 
of them. Furthermore Day and Park (2005) also propose several types of 
comprehension as follow: 
a. Literal comprehension. Literal comprehension means to have a 
straightforward understanding of meaning of a text, such as vocabularies 




b. Inferential comprohension. Inferential comprehension means to conclude 
information from a text and build new information which is not explicitly 
stated of the text. 
c. Reorganization. Reorganization is rearranging information from various 
parts of a text in order to get new information. 
d. Predictive comprehension. Predictive comprehension refers to a readers‘ 
integrated  understanding of a text and their own knowledge about that 
text in order to determine what might happen next or after it is finished. 
e. Evaluative comprehension. Evaluative comprehension is similar to  
inferential comprehension. The difference is that evaluative 
comprehension requires reader‘s comprehensive judgment about 
someaspects of the text and ability to redevelop an understanding by using 
related issues. 
 
Fata and Nasir (2014) state that, based on their understanding of the 2013 
Curriculum Document published by the Ministry of Education (2013), the curriculum 
development objective is to achieve competence formulated from the graduates‘ 
standard of competencies (Standard Kompetensi Lulusan/SKL). In other words, the 
learning and curriculum outcomes are measured from the achievement of 
competence. Previously in KTSP, the national standard; Standard Kompetensi 
Lulusan/SKL (Graduates Standard Competence) is translated into Standard 




the graduates‘ standard competence is applied into Kompentensi Inti or Core 
Competence and Kompetensi Dasar or Basic Competence.  
In addition, Tankersley (2003: 100) state that additional ways to help build 
students‘ skills during the reading process include: 
a. Retelling. An easy way to determine if students have good comprehension of 
the material that they are reading is to ask the student to retell what has been 
read. 
b. Recording story elements. This activity can be done independently or in a 
small group depending on the student‘s level of familiarity with the given 
elements. 
c. Looking for specific information. Give students several sticky notes and ask 
them to find clues in their reading to answer a specific question. 
d. Putting sentences in order. Identifying sequence is an important skill for 
readers as well as for writers. Type up simple passages and then cut the 
sentences apart. 
e. Identifying the main idea. Newspaper articles can help students develop the 
concepts of main idea and supporting details. 
f.  Monitoring comprehension. Students must be taught to monitor their own 
comprehension as they read. 
g. Using graphic organizers. Graphic organizers are visual representations that 




students to complete the given web with the appropriate relationships as they 
read the material. 
h. Keeping a two-column log. The student updates this information at key points 
in the story or as comments arise. 
i. Reciprocal teaching. Reciprocal teaching techniques help in the development 
of good comprehension skills. 
j. Modeling comments. Read a short picture book to students and then model 
giving a comment about the book. 
k. Visualizing. Learning to visualize while reading is an important skill for 
students to develop. Discuss with students the idea that reading should help us 
visualize and make a connection to pictures in the mind. 
l. Making inferences. Students need to develop the ability to make inferences 
while reading. 
m. Discussing confusing material. Give students small ―flag‖ markers and ask 
them to place a flag in any areas where comprehension was lost while reading. 
The meaning constructed from the same text can vary greatly among people 
because of differences in the knowledge they possess. According to Anderson et al. 
(1985: 18-25), the success of a reading process  depends on five generalizations, they 
are:  
a. Reading is a constructive process.  
No text is completely self explanatory. In interpreting a text, readers draw on 




knowledge to fill in gaps in the message and to integrate the different pieces 
of information in the message. That is to say, readers ―construct‖ the meaning.  
b. Reading must be fluent 
The foundation of fluency is the ability to identify individual words. Since 
English is an alphabetic language, there is a fairly regular connection between 
the spelling of a word and its pronunciation. Every reader must ―break the 
code‖ that relates spelling to sound and meaning. Reader must be able to 
decode words quickly and accurately so that this process can coordinate 
fluidly with the process of constructing the meaning of the text.  
c. Reading must be strategic 
Skilled readers are flexible. How they read depends upon the complexity of 
the text, their familiarity with the topic, and their purpose for reading.  
d. Reading requires motivation 
As every teacher knows, motivation is one of the keys to learning to read. It 
will take most to learn to read well. Somehow, attention must be sustained 
during this period and must not lose the hope that eventually will become 
successful reader. Teachers whose classes are motivated are described as 
business-like but supportive and friendly.  
e. Reading is a continuously developing skill 
Reading, like playing a musical instrument, is not something that is mastered 




improve through practice. The process begins with a person‘s earliest 
exposure to text and a literate culture and continues throughout life.  
Chesla (2001: 3) also defined that five specific strategies will help 
students become an active reader: 
1. Skimming ahead and jumping back 
Skimming ahead enables you to see what‘s coming up. Before you begin 
reading, scan the text to see what‘s ahead. Jumping back helps you remember 
the information you just read. You can see how each idea fits into the whole 
and how ideas and information are connected. 
2. Highlighting or underlining key words and ideas. 
By highlighting or underlining the key words and ideas, you‘ll make 
important information stand out. You‘ll also make it easier to find that 
information when you want to write a summary or to study for an exam. 
3. Looking up unfamiliar vocabulary words. 
Looking up unfamiliar words is another very important active reading 
strategy. You need to know what the words mean to understand what 
someone is saying. After all, a key word or phrase can change the meaning of 
a whole passage. 
4. Recording your questions and comments. 
As you read, you‘re bound to have questions and comments. You‘re also 





5. Looking for clues throughout the text. 
The key to finding these clues is to look carefully. Be observant. As you 
read, keep your eyes open. Look not just at what the writer is saying, but also 
in how he or she says it. Notice the words he or she uses. Look at how the 
ideas are organized. 
Based on explanation above, it can be concluded that reading is an activity 
which needs more thinking process to develop the ideas  to gain the information of 
the text. It can be said that we know a great deal about what good readers do when 
they read and that process of reading comprehension is important to learn in order to 
achieve the intended goal of a certain reading activity. 
Smith and Robinson (1980:205) state that reading comprehension means the 
understanding, evaluating and utilize of information and ideas gained through an 
interaction between the reader and the author. Reading comprehension is such a kind 
of dialoque between an author and a reader in which the written language becomes 
the medium that cause the dialogue to happen when the two persons communicate 
through the medium of printed papers. 
Soedarso in Fuzidri, et al (2014) also argues that reading comprehension is 
the ability to read to understand the main ideas and important details of the overall 
content of a reading text. Comprehension is defined by Pardo (2004),  In Ellen K. 
Clossas, as the process of readers interacting and constructing meaning from text, 
implementing the use of prior knowledge, and the information found in the text. 




their new information through a series of connections. In summary, when we read a 
text or texts we interact and construct meaning based on our own background 
knowledge. 
Reading comprehension is the ultimate end-goal of reading. If we do not 
read to understand, then we read for nothing. Reading comprehension is about 
relating prior knowledge to the new knowledge contained in written texts, prior 
knowledge, in turn, depends on lived experience. Having more prior knowledge may 
lead to having more comprehension. So, reading cannot be separated from 
comprehension because the purpose or the result of reading activity is to comprehend 
what is read. In other words, reading without understanding is useless. 
Reading comprehension is the process of making meaning from text. The 
goal, therefore, is to gain an overall understanding of what is described in the text 
rather than to obtain meaning from isolated words or sentences. In understanding a 
reading text or information,  readers develop mental models, or representations of 
meaning of the text ideas during the reading process (Woolley, 2011). 
Reading comprehension is intended to allow students to have a good 
understanding of the text read. Assessment of students' reading comprehension skills 
necessary to measure the level of student success. According to Brown (in Saddhono 
and Slamet, 2012: 90-91), readers‘ responses may indicate the level of understanding 
of a text, namely:  




b. select, namely selecting the alternative (topics, images, data, text) that are 
relevant to the reading;  
c. transfer, which is a summary of the text;  
d. reply, which is answering questions about the text; 
e.  summarize, which is creating an outline or reading frame;  
f. expand, which is ending to continue reading;  
g. demonstrate, which is the practice to set an example; and  
h. converse, which is doing question and answer to indicate the provision of 
information about the reading. 
 
According to Indikhiro (2010), to know the students‘ reading 
comprehension, some indicators for reading comprehension include the followings: 
a. The students‘ ability to find specific information in the reading 
comprehension. 
b. The students‘ ability to identify the main idea in the reading comprehension. 
c.  The students‘ ability to find the meaning of new vocabulary in the reading 
comprehension. 
d. The students‘ ability to make inference form in the reading comprehension. 
e. The students‘ ability to identify reference in the reading comprehension. 
 
In addition, Klingner (2007:2) states that reading comprehension is the 
process of constructing meaning by coordinating a number of complex processes that 




active process of constructing meaning from the text; it involves accessing previous 
knowledge, understanding vocabulary and concepts, making inferences, and linking 
key ideas. So, reading comprehension is about how  readers can guide the text that 
they read with their understanding as they think in their mind. 
Furthermore, Brath (2012:4) states that reading is essential to success in the 
school, work, and society. A student‘s ability to make sense of grade level texts can 
ensure either success or failure in the school, depending on the student‘s ability to 
comprehend.  
Comprehension is a complex process, in which many factors play a role, 
including the active process of the interaction between the reader and the text, the 
understanding of the language and vocabulary in the text, and the learning and use of 
specific strategies for comprehension. 
 
2.1.1 Teaching reading comprehension 
Teaching reading comprehension is a process to transfer knowledge of 
reading about how to understand the text effectively and efficiently. According to 
Nunan (2003: 68), teaching reading has at least two aspects. First, it can refer to 
teaching learners who are learning to read for the first time. Second, the aspect of 
teaching reading refers to teaching learners who already have reading skill in their 
first language. 
Tanskerley (2003; 144) states that the goal of teaching reading must be 




understanding. Therefore, without comprehension skill and strategies readers cannot 
build understanding about the text and cannot develop our knowledge. 
In teaching reading comprehension,a teacher needs a number of strategies to 
make students comprehend the reading texts. According Brown (2000: 306-311), the 
followings are ten strategies which can be applied in teaching reading comprehension 
in the classroom: 
a. Identifying the purpose in reading  
By knowing the purpose of what he or she reads, a reader can throw the unwanted 
distraction or information. By doing this, a reader knows what information s/he 
wants to know in reading a text (Brown, 2000: 306). 
b. Using graphemic rules and patterns to aid in bottom up decoding (especially for 
the beginning level learners)  
At the beginning levels of learning English, one of the difficulties that students 
encounter in learning to read is making the correspondences between spoken and 
written English. Here the teacher also needs to teach how to read the sound words 
with sorts of vowel sound such as (bat, leg, wish, etc) and the sound of words 
with final silent ―e‖ such as (late, time, bite, etc) (Brown, 2000: 306). 
c. Using efficient silent reading techniques for relatively rapid comprehension(for 
intermediate to advanced levels)  
For advanced learners, teachers can apply reading fast to reduce time consuming 




know the meaning of every word but the comprehension of the text is more 
important (Brown, 2000: 306). 
d. Skimming the text for the main ideas  
Skimming is one of the most valuable reading strategies for learners. Skimming 
consists of quickly running one‘s eyes across a whole text (such as an essay, 
article, or chapter) to find out what the text tells about or to find out the main idea 
of the text. Skimming gives readers the advantages of being able to guess the 
purpose of the passage, the main topic, or massage, and possibly some of the 
developing or supporting ideas (Brown, 2000: 308). 
e. Scanning the text for specific information  
Scanning is quickly searching for some particular piece or pieces of information 
that a reader needs in reading a text. Scanning exercises may require students to 
look for names or dates, to find a definition of a key concept, or to list a certain 
number of supporting details (Brown, 2000: 308). 
f. Using semantic mapping or clustering 
Readers can resume the long string of ideas or events by grouping the important 
key of the word they get from the reading. The strategy of semantic mapping, or 
grouping ideas into meaningful clusters, helps the reader to remember the 
contents of the text (Brown, 2000: 308). 
g. Guessing when you are not certain 
Brown (2000: 309) states that guessing is an extremely broad category. 




a.  guess the meaning of a word, 
b. guess grammatical relationship (e.g., a pronoun reference), 
c. guess a discourse relationship, 
d. infer implied meaning (―between the lines‖), 
f. guess about a cultural reference, and 
g.guess content of messages. 
Those micro skills can be used by teachers as strategies to overcome the 
difficulties in the students‘ reading comprehension. Moreover, students should 
encourage themselves to be strong readers. Strong reading comprehension skills help 
students in all other subjects and in their personal and professional lives in the future. 
According to Harris and Graham (2007), there are five reading processes that 
should be considered by teachers. They are: 
a. Micro Processes 
Micro processing refers to the reader‘s initial chunking of idea units within 
individual sentences. ‗Chunking‘ involves grouping words into phrases or 
cluster of words that carry meaning, and requires an understanding of syntax 
as well vocabulary. The reader must decide which chunks of text or which 
details are important to remember. When reading only one sentence, it is 
relatively easy to recall details, but remembering becomes more difficult after 





b. Integrative Process 
As a reader progresses through individual sentences, he or she is processing 
more than the individual meaning units within sentences. This process of 
understanding and inferring the relationships among clauses is referred to as 
integrative processing. Subskills involved in integrative process include being 
able to identify and understanding pronoun referents and being able to infer 
causation or sequence. 
c. Metacognitive Process 
The metacognitive processes a reader uses are those involved in monitoring 
understanding, selecting what to remember, and regulating the strategies used 
when reading. The metacognitive strategies a reader uses include rehearsing 
(i.e., repeating information to enhance recall), reviewing, underlining 
important words or selections of a passage, note taking, and checking 
understanding. 
Each teacher teaches in a different way, whether in the use of technique or 
strategy. It depends on the subject matter and depending on whether the strategy is 
appropriate in use in the lesson. Each strategy has its own advantages and 
disadvantages. A teacher must be creative, effective and innovative so that students 
can follow the lesson well and get satisfactory results, including the results of 




According to Djamarah (1995: 6), there are four very important basic issues 
that can and should be made by teachers as guidelines for the implementation of 
learning activities to succeed accordingly as expected. They are: 
a. The learning objectives that are formulated to be clear and directed. 
b. Choosing how to approach learning of teaching that is considered the most 
precise and effective to achieve target 
c. Selecting and setting procedures, methods and strategy for the study of 
teaching that is considered most appropriate and effective. 
In conclusion, all of  the processes will help students in learning English, 
especially in learning to improve their reading comprehension. These will help 
students to understand parts of the text that they view suitable as teacher‘s 
explanation. Lastly, it will be easier for readers to understand what the real meaning 
is because they already know some processes of teaching reading. 
2.1.2 Reading English Text 
An English text usually contains more than one structure that builds the 
organization of the text. It has a function to convey information to the readers because 
the writer of the text also uses genre as the way to present the information logically. 
Swales (1990: 58) states that genre involves a more functional and differentiated 
structuring of texts that serves important social and communicative purposes. 
Every genre of text contains the text organization pattern or called the 
generic structure. It explains the purposes of the writers in writing the text. It also 




teaching genre, English teachers should give the basic materials about genre. The 
concept of genre also explains that an English text has different purposes and 
different generic structure. In addition, the concept of genre also explains the 
different language features.  
In teaching reading English text, the English teacher in this study introduced 
the text types based on the curriculum used in SMAN 1 Rimba Melintang. The text 
types in the first semester were report, narrative and analytical exposition texts. In the 
second semester were narrative, spoof, and analytical exposition texts. 
2.1.3  Narrative texts 
There are various kinds of texts learned by the students. One of them is 
narrative text. Langan (2001: 195) states that narration is story telling whether we are 
relating a single story or several related ones. Through narration, we make a 
statement clear by relating the details of something that has happened to us. While 
Richards (2002: 384) points out that narrative is the written or the oral account of real 
or fictional story. Moreover, Barwick (1999: 4) also states that narrative relates a 
realistic, imagined or fictitious story. It can be concluded that narrative is a kind of 
written or oral account that happened at the past and it may be real or just a fiction. 
The purpose of narrative text is to entertain or to amuse the readers about the story.  
According to Barwick (1999: 4), the purpose of narrative is not only to 
amuse and interest the readers but simultaneously also to teache, explain or inform. 
Kalayo and Anshari (2007: 130) also state that the purpose of narrative is to entertain, 




always contain various messages that may entertain or give education to the readers 
themselves. 
Barwick (1999: 4) also states that narrative can be divided into two 
categories:  (1) traditional fiction including folktales, fairy tales, parables, moral tales, 
fable, myths, and legends and (2) modern fiction including modern fantasy and 
contemporary realistic fictions. These are all kinds of narrative texts, which all have 
their own structure of the story.  
Narrative text is one of English text types. According to Anderson (1997), 
narrative text is a text that has a purpose to entertain the reader or listener. However, 
narrative can also be written to teach or inform, to change attitudes or social opinions 
and to show the moral of a story. Porter (2002) defines narrative as ―the 
representation of an event or a series of events‖. Some examples of narrative text are 
fantasy novel, historical fiction, and stories. 
Narrative text is writing in which a story is told, the details may be fictional 
or based on fact. Meyers (2005) states that narrative is one of the most powerful ways 
of communicating with others. A good written story lets your reader respond to some 
events in your life as if it were your own. They not only understand the event, but 
they can almost feel it. The action, details, and dialogue put the readers in these seem 
and make it happen for them. 
According to Gerot and Wignell (1994: 204), narrative text has a generic 
structure that consist of orientation, complication, and resolution. Orientation means 




The function of the orientation is to set the scene, creating a visual picture of the 
setting, atmosphere and time of the story. The next stage is complication. In this 
stage, the conflicts arise and the main character attempts to solve the problem. Next 
stage is resolution. This part usually may be resolved for better or worse. It can be 
happy or unhappy. The last stage is coda. It is a stage where the writes found a moral 
or message to be learned from the story. 
A narrative text consists of some steps. Neo (2005) states that a narrative has 
a structure, a shape or a pattern. It can be represented graphically in this way. 
                                            Climax 







                Exposition                                                                    Resolution 
 
                                            
Figure 2.1 : Freitag triangle 
That picture is known as the Freitag triangle. The idea of the Freitag triangle 




in our writing. The Freitag triangle consists of: (a) the composition: it establishes the 
characters and situation, (b) rising action: it refers to a series of complication leading 
to the climax, (c) the climax: it is the critical moment when problem/conflicts demand 
something to be done about them, (d) falling action: it is the moment away from the 
highest peak of excitement, and (e) the resolution: it refers to the result or outcome.  
According Neo (2005), all of the narrative text types have the social purpose 
to entertain and instruct the readers. The generic structure of narrative text consists of 
three parts: orientation, complication/problems, and resolution. 











      Once upon a time there was a beautiful girl 
called Cinderella. She lived with her stepsister 
and stepmother. They were very bossy. She had 
to do all the housework. 
     One day an invitation to the ball come to the 
family. Her stepsister did not let her go, so 
Cinderella was very sad. The stepsister went to 
the ball without her. 
      Fortunately, the fairy good mother come and 
helps her to get to the ball. At the ball, 
Cinderella danced with the prince. The prince 
fell in love with her then he married her. They 





On the other hand, according to Anderson (1997), the steps of narative text 
are an orientation, a complication, a sequence of events, a resolution, and a coda. An 
orientation is about the opening paragraph where the characters are introduced, where 
and when the story takes place.  
A complication is about the problems that the participants have. The 
complication is pushed along by a serious of events, during which we usually expect 
some sort of complication or problem to arise. It just would not be so interesting if 
something unexpcted did not happen. 
This complication will involve the main characters and often serves to 
(temporally) toward them from reaching their goal. A sequence of events where the 
characters react to the complication. A resolution is about how the problem is solved. 
It includes their feeling and what they do. The event can be told in chronological 
order (the order in which they happen) or with flashback. The audience is given the 
narrator‘s point of view. And a coda provides a comment or moral based on what has 
been learned from the story, but it is an optional step. 
Narrative text also has language features. Language feature refers to some 
linguistic aspects of the text that are needed to present meanings in the narrative text. 
Language features of a narrative text are: 
a. Past tense (killed, drunk, etc.) 
b.  Adverb of time (once upon a time, a long time ago, etc.) 
c. Time conjunction. Time words that connect events to tell when  




d. Specific character. The character of the story is specific, not  
general (Cinderella, Snow White, etc.)  
e. Action verbs. Verbs to show the actions that occur in the story  
(Killed, dug, walked, etc.) 
f. Direct speech. It uses present tense and makes story lively. (Snow  
White said, ―my name is snow white‖). 
2.1.4  Assessment of reading comprehension 
Assessment is a systematic approach to collecting information and making 
inferences about the ability of a student or the quality or success of a teaching course 
on the basis of various sources of evidences. To collect the information of students‘ 
improvement in reading comprehension, some assessments of reading are essential to 
be carried out. Unlike speaking and writing, the reading process and product cannot 
be seen and observed specifically.  
For this reason, all assessment of reading must be carried out by inference. 
Some considerations are needed in designing assessment of reading, such as the types 
of genres of written text, the components of reading ability, and specific tasks. 
Furthermore, the types of reading performance will influence the assessment 
tasks as well. Brown (2003) lists a number of possible tasks for assessing perceptive, 
selective, interactive and extensive reading. Related to the specifications of reading in 
this study, that is assessing students‘ interactive reading performance, there are three 





a. Multiple-choice  
The multiple-choice provides not only the vocabulary and grammatical items but 
also the context to assess the students‘ understanding of information in the text. 
The context is presented by putting a pair or part of a text followed by questions 
in which the students have to responds correctly.  
b. Impromptu reading plus comprehension  
This type of assessment involves impromptu reading and responding to questions. 
It is commonly used in proficiency test. In this test, students are provided a 
reading passage followed by questions and have to responds to the items. The set 
of questions in impromptu reading covers the comprehension of some features of 
reading:  
a. Main idea 
b. Expressions/idioms/phrases in context 
c. Inference  
d. Grammatical features 
e. Detail 
f. Excluding facts not written 
g.  Supporting idea(s) 
h. Vocabulary in context.  
These specifications and the questions are in line with strategies of 




from context, inferencing, using discourse makers, etc which are assessed in this 
study. 
c.  Short answer task  
In this type of assessment, reading passage is presented, and the students read 
questions that must be answered in a sentence or two. The questions might cover 
the same specifications similar to the impromptu reading. Those three types of 
assessments tasks have the combination of form-focused and meaning-focused 
objectives. They cover the objectives of reading assessment especially in the 
comprehension issue and embody the evidences of students‘ reading 
comprehension. 
 
2.2 Writing skill 
2.2.1 Definition of writing skill 
Communication can be done in two ways: in oral and writen forms. When 
someone cannot share the ideas by speaking, he or she can use a written form to 
communicate with others. There are some definitions about writing according to 
experts in the studies about writing skill. Gaith (2002:1) states that writing is a 
complex process that allows writers to explore thoughts and ideas, and make them 
visible and concrete. Writing encourages thinking and learning. It motivates 
communication and makes thought available for reflection. When thought is written 




Writing as a language skill is defined by Brown (2001:335) as ―the graphic 
representation of spoken language, and that written performance is much like oral 
performance, the only difference lying in graphic instead of auditory signals‖. The 
statement above shows that writing is a written productive skil. Writing is a 
productive skill besides speaking skill. Written language is produced in written form, 
whereas spoken language is produced by speaking it and understood by listening to it. 
Therefore, written language can also be seen as representation of the spoken 
language. 
Writing is a way of thinking and learning. It gives a unique opportunity to 
explore ideas and acquire information. Writing is one of four skills of English that has 
to be mastered by English learners. There are several ideas about definition of writing 
in general. Nurgiyantoro (2001) views writing activity as the latest skill mastered by 
students after listening, speaking, and reading skills. 
Writing skill is specific abilities which help writers put their thoughts into 
words in a meaningful form and mentally interact with the message. Writing skill 
helps the learner gain independence, comprehensibility, fluency, and creativity in 
writing. If learners have mastered this skill, they will be able to write. Thus, not only 
can they read what they have written, but other speakers of that language can also 
read and understand it. Here is a kind of writing skill that students are expected to 
master: comprehensibility skill for writing, including understanding that writing is 





Brown (2004: 244-245) mentions the scoring or writing aspect criteria that 
should be measured in writing skill, they are organization (introduction, body and 
conclusion), content (logical development ideas), grammar, punctuation (spelling 
and mechanics), and style and quality of expression. Those aspects should be 
measured to know the students‗ progression in writing. Through this assessment, 
teachers can identify students‗weaknesses in order to define the right action to solve 
the problems they have in improving their writing skill. 
According to Harris (1993:10), writing is a process that occurs over a period 
of time, particularly if the writer takes account the sometimes extended periods of 
thinking that precede initial draft. In writing, the writer needs a time to do some 
processes inside. The lenght of the time is different among writers. Some need a 
longer time to just think about what to write before making the initial draft. 
Bell and Burnaby in Nunan (1989: 36) say that writing is an extremely 
complex cognitive activity in which the writer is required to demonstrate control of a 
number of variables simultaneously. At the sentence level, these include control of 
content, format, sentences, structure, vocabulary, punctuation, spelling, and letter 
formation. 
According to Harmer (2004:11), writing is a way to produce language and 
express ideas, feelings, and opinions. Furthermore, he states that writing is a process 
that what people write is often heavily influenced by the constraints of genres. These 




From the ideas above, the the researcher concludes that writing is a complex 
process for conveying or delivering ideas, thoughts, opinions and feelings using 
combination of letters in written language that other people can understand. It is 
complex because we have to consider the grammar, spelling accurately, punctuation, 
meanings, linking ideas, and information across sentences to develop a topic, etc. It 
means that the writer has to organize the sentences into a coherent text whole which 
is as possible and ascomplete in it so that we are able to communicate successfully 
with the readers through the medium of writing. 
According to Harmer (2005: 4-6), the writing process is divided into four 
stages: planning, drafting, editing, and final draft. All the stages of writing process 
are explained below: 
a. Planning 
It is the first stage of writing process when the writers plan, try, and decide what 
they are going to say before starting to write. It might involve making detailed 
notes. There are three issues i.e. purpose, audience, and content structure that 
must be considered in planning to write. The purpose of writing will influence the 
type of the text to produce, the language use, and the information. Secondly, the 
audience will influence the shape of the writing (how it is laid out, how the 
paragraph are structured), and the choice of language such as formal and informal 
tone. Thirdly, the content structure of the piece, that is, how best to sequence the 






Draft is the first version of a piece of writing. A number of drafts might be 
produced on the way to the final version, as the writing process proceeds into 
editing. 
c. Editing (reflecting and revising) 
It is the writing process to make the change of draft which is ambiguous or 
confusing by using general meaning and overall structure such as individual 
words and grammatical accuracy. Reflecting and revising are often helped by 
other readers who comment and make suggestions. The reaction of readers to a 
piece of writing will help the author to make appropriate revisions. 
d. Final Versions 
It is the last stage of the writing process when the written text is ready to be sent 
to its intended audience. 
Anthony Seow cited by Richards and Renandya (2002:315) also states that 
there are four main stages of the writing process, that is, planning, drafting, revising 
and editing. Planning or prewriting is an activity that encourages the students to write. 
Drafting is the process of gathering ideas for the first time.  
evising is the stage of reviewing the texts on the basis of feedback given. 
Editing is the process of tidying up the texts for grammar, spelling, punctuation, 
diction, sentence structure and accuracy for preparing the final draft. 
Writing is not a simple thing. A language learner should master the 




Concerning this, Brown (2001: 343) lists twelve skills that must be mastered by 
students to improve the writing skills. They are as follows: 
a. Producing graphemes and orthographic pattern of English. 
b. Producing writing at an efficient rate of speed to suit the purpose. 
c. Producing an acceptable core of words and use appropriate word order 
patterns. 
d. Using acceptable grammatical systems (e.g. tense, agreement, and 
pluralization) pattern, and rules. 
e. Expressing a particular meaning in different grammatical forms 
f. Using cohesive devices in written discourse 
g. Using the rhetorical forms and conventions of written discourse 
h. Appropriately accomplishing the communicative functions of written 
i. texts according to form and purpose. 
j. Conveying links and connections between events and communicate 
 such relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification 
k. Distinguish between literal and implied meanings when writing. 
l. Correctly conveying cultural specific references in the context of th  written 
text. 
m. Developing and using a battery of written strategies, such as accurately  




fluency in the first drafts, using paraphrases and synonyms, soliciting peer and 
instructor feedback, and using feedback or revising and editing. 
It can be concluded that writing is a written productive language skill. The 
purpose of writing skill is to share information from spoken language into written 
language. It needs a great thinking to produce writing which begin from getting main 
idea, planning, and revising procedure. To reach the whole, it requires the specific 
skill which not all the people could develop it. 
Nunan (2003:88) states that writing is the mental work of inventing ideas, 
thinking about how to express them, and organizing them into statements and 
paragraphs that will be clear to a reader. 
Based on experts‘ opinion mentioned previously, the researcher concludes 
that writing is a process to think deeply and to convey the message to the reader by 
producing a sequence of sentences arranged in particular order and linked together in 
certain ways. 
2.2.2  The importance of writing skill 
Writing is a complex process. This indicates that, in writing, students have to 
consider many things to build a good writing result. Harmer (2004: 31-33) states that 
there are many advantages of learning to write. They are as follows: 
a. Writing is often not time-bound in the way conversation is. It means that 
students have longer time to think than in speaking activity. They can check 




b. Writing encourages students to focus on accurate language use because they 
think as they write; it may provoke development well as they resolve 
problems which writing puts in their mind. 
c. Writing is often used as means of reinforcing language that has been thought. 
They use writing skill to make a note about what they have learnt while 
learning process happens. 
d. Writing is frequently usefull as preparation for some other activity. 
e. Writing can also, off course, be used as an integral part of a larger activity 
where the focus is on something else as language practice, acting out, or 
speaking. 
For example, a teacher asks her/his  students to make a short dialogue which 
they will then act out. 
f. Writing is also use in questionnaire type activity  
Writing is important to face questionnaire test. In the examination, students 
are asked their answer in the form of written. 
From the explanation above the writer can conclude that writing skill is very 
important to be learnt. Writing helps us in solving and improving other skills in 
learning language. 
2.2.3 The components of writing  
Tests can be used know students‘ writing skill. Arikunto (2002: 127) states 
that test is a set of questions, exercises of other instrument which are used to measure 




to obtain the data of the students‘ writing skill. Writing test is used to investigate 
students‘ skill in writing. The data can be collected from students using a composition 
task. Before administering a test to the students, the research should firstly checks the 
readability of the instrument. Readability is defined as reading ease, especially as it 
result from a writing style. To know the readability of the writing test, the research 
asks the students who are not the members of experimental or control group to read 
and understand the meaning of the instruction of the writing test. If 90% of students 
can understand what the research wants them to do, it means that the writing test is 
readable. 
To analyze the writing test, the research used analytical scoring rubric. In 
order to have more objective result of the scores, the students‘ writings are scored by 
two persons (inter-rater technique). Classroom evaluation of learning is best served 
through analytic scoring, in which as many as five major elements of writing are 
scored. Analytical scoring may be more appropriately called analytic assessment in 
order to capture is closer association with classroom language instruction than with 
formal testing.  
Brown and Bailey (1994 in Reid, 1993: 244-245) design an analytical scale 








a. Organization : Introduction, body, and conclusion 
It means how the students organize their idea. Whether each paragraph is organize 
well or not. The organization of the text is fluent in expressing, reveal clearly 
ideas, good organization, logic sequence, and cohesive. 
b. Content : Logical development of ideas 
The content refers to the topic and its explanation, discussion, evaluation, and 
conclusion. It should be clear, specific, and relevant. The good content had to 
fulfill the criteria such as full of information, subtantive make a clear thesis 
development and relevant with the problem. 
c. Grammar 
The students use effective complex sentence construction and make only few 
faults in the using of grammar. 
d. Mechanics : Punctuation and spelling  
If the students could choose the correct words as it is function and master 
informing words. 
e. Vocabulary style and quality of expression 
Paragraph is a combination of some sentences which needs good spelling and 
punctuation. If the use of punctuation is not appropriate, the paragraph will be 
unreadable. So, the students should mastere in writing good paragraph.  
 
2.2.4  Paragraph writing 
 There are some definitions about  paragraph writing according to  experts in 




skill to express the topic in a piece of writing. Taringan (2008:4) states that paragraph 
is a unit of language forms which is the result of sentences merging. 
Barnett (in Nursisto, 2000: 28) states that the characteristics of a good 
paragraph is that it consists of meaning, message, thought, or main idea that are 
relevant with the whole idea, including one main idea that leads to construct the 
coherence and cohesiveness of  sentences logically and systematically. 
Cohesiveness and coherence are needed to write a good paragraph. 
Cohesiveness is needed to form a human thinking in forming the words, sentences, 
and the continuous inter-sentences and paragraph. On the other hand, the coherence is 
needed to provide a human thinking in order to make the paragraph systematic and 
logic. 
A good paragraph has two rules, i.e.: cohesive and coherent. Cohesiveness of 
a paragraph can be formed with one main idea. The sentences in the paragraph must 
be arranged and it may not diverge from main idea. Coherence of a paragraph could 
be formed through the arrangement of logical sentences. It needs the word 
conjunctions to arrange sentences in the paragraph appropriately. 
Lunsford and Collins (2003:116) define that paragraph is a group of 
sentences or a single sentence that forms a unit. It is also defined by Syamsuri (2009: 
610) who refers to paragraph as a unity of mind, a unity which is more extensive than 
the sentence. 
From the explanation above it can be concluded that paragraph is a written 




2.2.5  The  teaching of writing skill 
The most important factor in writing exercises is that students need to be 
personally involved in order to make the learning experience of lasting value. 
Encouranging students‘ participation in the exercise, while at the same time refining 
and expanding writing skills, requires a certain pragmatic approach. The teacher 
should be clear on what skills he/she is trying to develop. Next, the teacher needs to 
decide on which means (or type of exercise) can facilitate learning of the target area. 
Once the target skill areas and means of implementation are defined, the 
teacher can then proceed to focus on what topic can be employed to ensure students‘ 
participation. By pragmatically combining these objectives, the teacher can expect 
both enthusiasm and effective learning. Having decided on the target area, the teacher 
can focus on the means to achieve this type of learning. 
In English language teaching, a communicative approach to teach writing is 
very crucial since it is a means to consolidate language used in learning English as a 
foreing language. Therefore, to motivate students, communicative approach to teach 
writing is necessary to engage them in some act of communication. 
In gaining the intended goals of teaching writing, there are some processes 
that a teacher should follow. Brown (1994:320-321) summarizes that teaching writing 
should; 
a. focus on the process of writing that leads to the final written products; 




c. help students build repertoires of strategies for pre-writing, drafting, and 
rewriting; 
d. give students time to write and rewrite; 
e. place central importance on the process of revision; 
f. let students discover what what they want to say as they write; 
g. give students feedback throughout the composing process (not just on the final 
product) to consider as they attempt to bring their expression closer and closer 
to intention; 
h. encourage feedback both from the instructor and peers; and 
i. include individual conferences between teacher and students during the 
process of composition. 
In addition, to achieve the goal of teaching writing, practices will make them 
perfect. The more students practice writing with a systematic and graded way, the 
better the result will be in that the students will sharpen their sensitivity in choosing 
the diction, using the appropriate grammar as well as the writing styles and genres. In 
this process, a student-centered activity will give the students more chances to 
improve their writing by the guidance of the lectures functioning themselves as the 
facilitators and guides. 
2.2.6  Assessment of writing skill 
To assess and evaluate students writing, there are many scoring rubrics 
proposed by experts. One of the most widely used analytical scales for ESL writing is 




in Reid (1993: 246) there are some criteria for good writing namely: content, 
organization, style, correctness. In line with Jacobs scoring rubric, Harris (1995:68-
69) said there are five general components in writing, such as content, organization, 
vocabulary, grammar, and mechanic. 
Assessment is a tool to appraise students‘ achievement in language learning 
that can be useful information for students and teachers. Students can see the result of 
their learning so they can evaluate and control their own learning. Teachers can use 
the assessment to improve their teaching process. 
2.3 The CIRC method  
2.3.1 Definition of CIRC 
CIRC is a comprehensive program for teaching reading and writing in which 
students are assigned to teams composed of pairs of students from two or more 
different levels (Durukan,2009: 102). It consists of a variety of instructional practices 
which develop social, academic, and communication skills. The principal features of 
CIRC stem from an analysis of recent research on effective reading, writing, and 
language instruction. The CIRC program consists of three principal elements: direct 
instruction in reading comprehension, treasure hunt activities, and integrated 
language arts and writing. Treasure hunts are woksheets that include comprehension 
questions, prediction quidelines, new vocabulary to be learned, story retell, and story 
related writing suggestions. In all of these activities students work in heterogeneous 




According to Slavin (2005:18), CIRC is a cooperative learning program that 
involves a series of activities derived from research on reading comprehension and 
writing skill. Students work in four-member heterogeneous learning teams. After the 
teacher introduces a story from a basal text or trade book, students work in their 
teams on a prescribed series of activities relating to the story. These include partner 
reading, where students take turns reading to each other in pairs ―treasure hunt‖ 
activities, in which students work together to indentify characters, settings, problems, 
and problem solutions in text; and summarization activities. Students write 
―meaningful sentences‖ to show the meaning of new vocabulary words, and write 
compositions that relate to their reading. 
Cooperative Integrated Reading and Composition (CIRC) Method, one of 
the learning method based on cooperation, is designed to develop reading, writing 
and other language skills in the upper grades of primary education. CIRC method 
present a structure that increases not only opportunities for direct teaching in reading 
and writing, but also the applicabilities of composition writing method (Açikgöz, 
1991; Yaman, 1999). CIRC method is developed to support traditionally used ―skill-
based reading group‖ approach.  
The program includes a curriculum for teaching main idea, figurative 
language, and other comprehension skills, and includes a home reading and book 
report component. The writing/language arts component CIRC uses a cooperative 
writing process approach in which students work together to plan, draft, revise, edit, 




skills in their teams and these are then added to editing checklists to ensure their 
application in students‘ own writing. 
A unique aspect of CIRC is its focus on cooperative team learning (Madden 
2011) owever, as is also done in traditional reading programs, CIRC teachers use 
anthologies, basal readers, and novels as instructional tools. Students work in pairs on 
activities that include reading to one another; predicting how stories will end; 
identifying charactes and setting; summarizing stories for each other; writing 
responses to stories; and practicing spelling, decoding words and vocabulary. 
Students also write drafts, revise, and edit each other‘s work, and prepare to publish 
their writing.  
Students then work in teams of four to five to better understand main ideas 
of a story and to improve other general comprehension skills. Measurement of 
individual students‘ contributions to their teams are based on quiz scores and 
independently written composition. 
In this learning model, the students engage in a wide range of cooperative 
activities with four to five members in each team. Briefly, they describe an instance 
of implementing CIRC in the classroom where students are first given a reading text 
where they have to highlight the components or characteristics of the story or text 
then they have to write a composition in response to that story or text. 
CIRC as one of the strategies in cooperative learning methods enables 
English teachers to teach reading and writing in integrated way. Slavin (1991: 12) 




arts for upper elementary and middle grades. The students are assigned into groups to 
read and discuss the text. Analyzing, summarizing, and composing the text into a 
piece of paper. Then, they write a text personally. 
In CIRC, some groups of students work in heterogeneous learning team for 
all reading, language art, and writing activities. In reading students work with partner 
during follow up times on partner reading, decoding, story structure, prediction, and 
story summary activities related to the basal stories. Students also receive direct 
instruction on comprehension and meta comprehension activities, followed by team 
practice. 
2.3.2 Principle features of CIRC 
CIRC includes three principle elements: basal related activities, direct 
instruction in reading comprehension, and integrated language arts/writing. In all of 
these activities, students work in heterogeneous learning team. The major 
components of CIRC are (Slavin, 1989: 106): 
a. R eading group 
If reading groups are used, students are assigned to two or three reading 
groups according to their reading level, as determined by their teacher. Otherwise, 
instruction is given to the whole class. 
b. Teams  
Students are assigned to pairs ( or triads) within their reading groups. The 
pairs are then assigned to teams composed of partnership from two different 




top reading group and two from the low group. Mainstreamed academically 
handicapped and remedial reading students are distributed among the teams. 
Many of the activities within the teams are done in pairs, while the others 
involve the whole team; even during pair activities, however, the other pair is 
available for assistance and encouragement. Most of time, the teams work 
independently of the teacher, while the teacher either teaches reading group 
drawn from the various teams or works with individuals. 
Students score on all quizzes, composition, and book reports contribute to a 
team score. Teams that meet an average criterion of 90 percent on all activities in 
a given week are designated ―super teams‖ and receive attractive certificates; 
those that meet an average criterion 80-89 percent are designated ―great teams‖ 
and receive less elaborate certificates. 
c. Story –related activities 
Students use their regular basal readers (or whatever text or reading 
materials are used in the school). Stories are introduced and discussed in teacher-
led reading groups that meet for approximately 20 minutes each day. During these 
sessions, teachers set a purpose for reading, introduce new vocabulary, review old 
vocabulary, and discuss the story after students have read it, and so on. 
Presentation methods for each segment of the lesson are structured. For example, 
teachers teach to use a vocabulary presentation procedure that requires a 
demonstration of understanding of word meaning by each individual, a review of 




introduce the content of the story. Story discussion are structured to emphasize 
such skills as making and supporting predictions about the story and 
understanding major structural components of the story (for example problem and 
solution in recount). 
2.3.3  The advantages of CIRC 
 There are some advantages of using CIRC in the teaching and learning 
process of reading. The advantages of cooperative integrated reading and composition 
are (Madden, 2011): 
1. A variety of activities are included, there by preventing boredom; 
2. Readers practice with a partner before reading aloud individually;  
3. Many opportunities are offered for readers to learn vocabulary and to gain 
comprehension before writing takes place; 
4. Materials are correlated with a wide array of basal and literature; 
5. All students have an equal opportunity for success; 
6. They learn to work and get along together; 
7. Partners  have a vested interest in seeing that all members of the team 
contribute for the good of the teams; 
8. Follow-up support is provided. It can help the low students. 
 
 
2.3.4 The relationship between reading comprehension and writing skill 
Coles (1998:1) said that learning to read and write is perceived to be 




between reading comprehension and writing skill is based on communication. Both 
processes should develop as a natural extension of the child‘s need to communicate. 
Nelson and calfee (1998; in Ming Yueh Sen, 2005: 2) suggests that while 
constructing meaning for the whole text, the writer has to specify ―the functional 
aspects of language to readers for organizing, selecting and connecting in particular, 
which indicate that a writer utilizes the same schemata that are used for reading 
comprehension and writing skill‖. 
Reading comprehension and writing skill connections have been proposed 
under the constructive orientation. Nelson and Calfee (1998) state that both reading 
comprehension and writing skill require learners to actively involve themselves in 
constructing meaning. Readers provide personal response and feelings that can be 
transacted into expressive writing. In this way, reading is used to stimulate writing as 
a source of motivation. 
2.3.5 The procedure of CIRC 
 According to Slavin and Steven in Riyanto (2011), the procedure of CIRC can 
be seen as follows: 
a. Teacher introduces the topic before starting teaching; 
b. Teacher divides students into groups in which each group consists of four 
students heterogeneously; 
c. Teacher gives a text or composition that is suitable with the topic of the 




d. Students work in group, read, find the specific information and main idea, 
and give response or comment about the text by writing them on  paper; 
e. Students present or read the result of the discussion in front of class: 
f. Teacher and students make conclusion; and 
g. Closing  
2.4  Previous studies 
According to Syafi‘i (    ), previous studies is required to observe some 
previous studies conducted by other researchers in which they are relevant to the 
current study. Besides, it is important to analyze what issues previous studies focused 
on, what  informed the design, and what the findings and conclusions are. The 
followings are sevral previous studies that are related and relevant to the current 
study: 
1. Indikhiro (2010) 
Indikhiro (2010) conducted a study entitled ―penerapan model pembelajaran 
Cooperative Integrated Reading and Composition (CIRC) berbasis komputer 
untuk meningkatkan hasil pembelajaran siswa pada pembelajaran TIK‖. 
Indikhiro found that the score of students‘ achievement before teaching using 
CIRC were in the rate of 23.67%, which then increased to the rate of 80.47% after 
teaching by using CIRC. This means CIRC learning model was effective in 
improving students learning achievement. The study shows that there was a 
significant difference in leaning achievement between students in the control 




study with regard to the implemetation of CIRC in teaching and learning process. 
The differences, however, are in the focus on the effect of using CIRC on 
students‘ reading comprehension and writing skill in this study; whereas in 
Indikhiro‘s study the focus is on implementation of CIRC to increase students‘ 
achiement in learning ICT (Information and Communication Technology).   In 
addition, both studies were conducted in different locations. 
2. Rohani  (2010 ) 
Rohani (2010) conducted a study entitled ―Cooperative Learning Tipe CIRC 
berbasis penemuan untuk meningkatkan keterampilan dalam menyelesaikan soal 
cerita siswa kelas IX SMP Negeri 1 Tulis, kabupaten batang in Academic Year 
2010/2011‖. The research method which was used in the study was action 
research. From the study, she found that the hypothesis was accepted because 
final result of the third cycle was 69.00%, while in pre-cycle was 37.68%. Thus, it 
can be seen that students‘ ability increased from 37,68% to 69,00%. There was an 
increase of 26%. This shows that there is a significant increase of students‘ ability 
to solve narrative task by using cooperative integrated reading and composition 
strategy. Rohani‘s study is similar to this study with regard to the implemetation 
of CIRC in teaching and learning process. The differences, however, are in the 
focus on the effect of using CIRC on students‘ reading comprehension and 
writing skill in this study; whereas in Rohani‘s study the focus is on 
implementation of CIRC to increase students‘ skill to solve narrative story-based 




3. Prihatiningsih (2011)  
Prihatiningsih (2011) conducted a study entitled "Improvement of Reading Skills 
Intensive Basic Idea Finding and Problems in the article Method with Cooperative 
Integrated Reading and Composition (CIRC) and the Engineering Students Close 
Reading in Class XII IPS 1 National High School District Pati Year 2009/2010". 
The results showed that an increase of 22.3% in intensive reading skills to find the 
main idea and the problems in the article by methods of Cooperative Integrated 
Reading and Composition (CIRC) and the technique of Close Reading. The 
average score of the class at the pre cycle of 57.7% and an increase of 16.1% to 
73.8 at the stage of cycle I. In the second cycle, the average score of the class 
increased by 6.2% to 80. After the use of Cooperative Integrated Reading and 
Composition (CIRC) and the technique of Close Reading methods, a change in 
behavior of learners who were previously less enthusiastic and less active in the 
following study became very enthusiastic and active. 
4. Khuzaimatun (2009)  
Khuzaimatun (2009) conducted a study entitled "Ability to Increase Reading 
Comprehension with SQ3R Methods in Class X3 SMA Negeri 1 Sumberlawang". 
The results showed that the use of SQ3R method increased students‘ reading 
comprehension in the learning process. It can be seen from the increases in the 






5. Munawaroh (2005) 
Munawaroh‘s (2005) study entitled "Intensive Reading Skills Improvement Text 
Profile Figures by Component Approach Contextual Inquiry Students in class 
VIIB SMPN 10 Semarang" shows that students‘ intensive reading skills increased 
after following components of learning with contextual approach inquiry. Before 
the action was carried out, students‘ intensive reading skills were at the average 
value of 56.51. After the first cycle, students‘ intensive reading skills  increased to 
67.46. After the second cycle, the average evalue increased to 81. Each of these 
aspects in intensive reading text character profiles also increased. Drawson 
biographical aspects figure before the actions were at the average score of 58, the 
first cycle increased to 72.3 and the second cycle increased to 81.3.  
 
2.5 Operational concept and indicators 
In this study, there are three variables: one independent variable and two 
dependent variables. The first variable in this study is the use of CIRC method as the 
independent variable (Variable X), while the dependent variables are reading 
comprehension (Variable Y1) and writing skill (Variable Y2). 
Variable X is the use of Cooperative Integrated Reading and Composition 
(CIRC) method as the independent variable. It refers to the method used by the 
teacher in teaching reading comprehension and writing skill. According to Slavin and 




a. The teacher divides the students into groups in which each group consists of 
four students heterogeneously; 
b. The teacher gives a text or composition that is suitable for the topic of the 
subject material to the students; 
c. Students work in groups, read, find the specific information and main idea, 
and give responses or comments about the text by writing them on paper; 
d. The students present or read the result of the discussion in front of class; 
e. The teacher and students make conclusion; and 
f. Closing  
Variable Y1 is a dependent variable, which refers to students reading 
comprehension of narrative text. According to Indikhiro (2010), indicators of 
students‘ reading comprehension of narrative texts are as follow: 
1. Students‘ ability to find specific information in the reading passage. 
2. Students‘ ability to identify the main idea of the reading passage. 
3. Students‘ ability to find the meaning of new vocabulary in the reading 
passage. 
4. Students‘ ability to make inferences from the reading passage. 
5. Students‘ ability to identify references in the reading passage. 
 
Variable Y2 is a  dependent variable which refers the students Writing Skill. 





1.  Organization : Introduction, body, and conclusion 
This means how the students organize their ideas: whether or not each 
paragraph is organized well, whether or not the organization of the text is 
fluent in expressing, revealing ideas clearly, and whether or not it is in good 
organization, logic sequence, and cohesiveness. 
2.  Content : Logical development of ideas 
Content refers to the topic and its explanation, discussion, evaluation, and 
conclusion. It should be clear, specific, and relevant. The good content had to 
fulfill the criteria such as full of information and subtantive so as to make a 
clear thesis development and relevant with the problem. 
3.  Grammar 
Students use effective complex sentence construction and make only few 
faults in the using of grammar. 
4.  Vocabulary  
Students could choose and master the correct words according to the function. 
5.  Mechanic : Punctuation and spelling 
Paragraph is a combination of some sentences which needs good spelling and 
punctuation. If the use of punctuation is not appropriate, the paragraph will be 









                  X                                                                   Y 
(Independent Variable)                                    (Dependent Variable) 
Using CIRC Method                                                      Y1 
(Experimental Class)                                       (Students‘ Reading comprehension) 
                                                                                        Y2 
                                                                         (Students‘ writing Skill) 
                                                                                     Y1-Y2 
                                                                        (Students‘ Y1 Reading Comprehension  
                                                                              and Y2 Writing Skill) 
 
Without using CIRC Method                                          Y1 
(Control Class)                                                (Students‘ Reading comprehension) 
                                                                                         Y2 
                                                  (Students‘ writing skill) 
                                Y1-Y2 
                                                          (Students‘ Y1 Reading Comprehension 
                                                          and Students‘ Y2 Writing Skill) 
 
 
2.6  Assumption and Hypothesis 
Assumption  
Because students‘ skills in reading and writing are various, it is assumed that 
Cooperative Integrated Reading Composition (CIRC) Method might increase 
students‘ skill in their reading comprehension and writing skill of narrative texts. 
Using CIRC method is assumed as an appropriate method to increase students‘ 
reading comprehension and writing skill at SMAN 1 Rimba Melintang. 
Hypothesis 
Ha :  There is a significant effect of using Cooperative Integrated Reading and 




Ho :  There is no a significant effect of using Cooperative Integrated Reading 
Composition (CIRC) method on students‘ reading comprehension. 
Ha :  There is a significant effect of using Cooperative Integrated Reading and 
Composition (CIRC) method on students‘ writing skill. 
Ho  :  There is no a significant effect of using Cooperative Integrated Reading and 
Composition (CIRC) method on students‘ writing skill. 
Ha :  There is a significant effect of using Cooperative Integrated Reading and 
Composition (CIRC) method on students‘ reading comprehension and writing 
skill. 
Ho :  There is no a significant effect of using Cooperative Integrated Reading and 











3.1 Research Design 
The type of research design used in this study is quasi-experimental 
research. A quasi-experimental research aims to test an idea (or practice or procedure) 
to determine whether it influences an outcome on dependent variable(s) (Cresswell: 
2008). An experiment is the quantitative approach that provides the greatest degree of 
control over the research procedures (Gay : 2000). In this research, the writer used a 
quasi-experimental design with a non-equivalen control group, in order to find out 
whether or not there is a significant effect of using the Cooperative Integrated 
Reading and Composition (CIRC) method on students‘ reading comprehension and 
writing skill at SMAN 1 Rimba Melintang. 
In this research, two classes  were involved: one class as the experimental 
group, which was treated by using CIRC method and another one as the control 
group, which was taught without using CIRC method. For both experimental and 
control groups, pre-test and post-test were administered to students in the groups. Pre-
test was given at begining of the teaching learning in order to identify levels of 
reading comprehension and writing skill of the students participating in this study. 
 The research design used is the Non-Equivalent Control Group Design. It is 
used to determine the effect of using (CIRC) method learning Reading 






and two dependent variables. The independent variable is the use of CIRC method, 
while the dependent variables are students‘ reading comprehension and writing skill. 
In this design, there are two groups of students: one group receiving treatment 
(experimental class) of learning using CIRC method, while the other group of 
students (the control class) did not receive any treatment of learning using the CIRC 
method.  
Table 3.I 
Quasi-experimental research design  
Group  Pre-test Treatment  Post-test  
Experimental  YI X Y2 
Control  YI - Y2 
 
Based on the illustration above, treatment was only given to the 
experimental group. The experimental group was taught reading comprehension and 
writing skill by using Cooperative  Integrated Reading and Composition  (CIRC), 
while the control group was not taught reading comprehension and writing skill by 
using Cooperative  Integrated Reading and Composition  (CIRC). Students in the 
control group were taught by using conventional strategy.  
 
3.2  Location and time of the study 
This study was conducted at SMAN 1 Rimba Melintang. This senior high 
school is located on Jl. Jauhari Mais, Rimba Melintang. The duration of the research 






3.3  Population and samples of the study 
3.3.1  Population 
The population of this study are the eleventh grade students of SMAN 1 
Rimba Melintang in the 2020/2021 Academic year. The total number of the eleventh 
grade students of SMAN 1 Rimba Melintang were 70 students. They were divided 
into two classes : XI IPA 1: 35 students and XI IPA 2: 35 students. 
Table 3.2 
Population of the eleventh grade students of SMAN 1  
Rimba Melintang 
No  Class  Number of Students  
1 XI.IPA 1 35 
2 XI.IPA 2 35 
Total 70 
 
3.3.2  Samples 
The samples of this study are all students in the eleventh grade at SMAN 
Rimba Melintang. This study employed total sampling technique. In this study, the 
samples were divided into the following groups: 
a. Samples of students in the first class are from class XI IPA 1. These students 
were taught by using (CIRC). There were 35 students in this experimental 
class.  
b. Samples of students in the second class are from class XI IPA 2. These 
students were not taught by using (CIRC). There were 35 students in this 







             Samples of the study 
No  Group  Class  Total number of students 
1. Experimental Class XI IPA 1 35 
2. Control Class XI IPA 2 35 
Total  70  
 




















Control Group Experimental group 
Pre-test Pre-test 
No treatment (without using CIRC) 
)CIRC  CIRCCIRC) 







3.5  Research Instrument 
To collect the data, a reading and writing tests were administered as the 
instruments of this study. The students were given 25 multiple choice questions to 
collect data about their reading comprehension of narrative texts both in the pre-test 
and post-test. The questions for the pre-test and post-test were the same because the 
pre-test questions were used to determine the students‘ abilities before teaching them 
using CIRC method and the post-test questions were used to determine the students‘ 
abilities after being taught by using CIRC method. The instrument (multiple choice 
questions) were tried before the test was given to the students. 
In this study, the researcher used multiple-choice questions because the 
students were used to doing this type of questions in their reading comprehension 
tests. Multiple-choice question can focus on details (microstructure) and on more 
general aspects (macrostructure) of the text. In this case, the aspects of reading 
comprehension were focused on identifying idea, detailed information, vocabulary, 
reference, and inference.  
In the writing test, the are five general components that were referred to in 
assessing the students‘ writing skill. The five components are content, organization, 
vocabulary, grammar, and mechanic. 
The research instruments were tools which were used by the researcher to 
collect the required data. In this study, in addition to reading comprehension test and 




in teaching reading comprehension and writing skill to students in the experimental 
group.  
3.6  Techniques of data collection  
3.6.1 Observation  
An observation was used to observe directly and to know the implementation 
of using CIRC (Cooperative Integrated Reading and Composition) method in the 
experimental group for teaching reading comprehsnion and writing skill students 
participating in this study. In conducting the observation, the researcher referred to a 
list of observational items to be observed in the class during teaching process of 




No  Activities  Yes  No  
1.  Teacher introduces the topic before starting teaching.   
2. Teacher gives a texts or composition that is suitable for the topic of 
subject material to students  
  
3. Teacher divides students into groups in which each group consists of 
four students heterogeneously. 
  
4. Students work in groups, read, find the specific information and 
main idea, and give response or comment about the text by writing 
them on paper 
  
5. Students present or read the result of the discussion in front of class   
6. Teacher and students make conclusion   






3.6.2  Reading comprehension pre-test and post-test 
The test was distributed to measure the students‘ reading comprehension of 
narrative texts. The test was divided into two tests: pre-test, which was administered 
before the use of CIRC in the treatment group, and post-test, which was administered 
after the use of CIRC in the treatment group. The type of test was multiple choice 
test, which consisted of 25 items. Every test item consisted of five answer options (a, 
b, c, d, and e). The weight for every correct answer is 4. Therefore, the total score is 
100 if the students could answer all the items correctly. 
The blue print of the reading comprehension test can be seen in the table 
below: 
Table 3.5 
Blue print of reading comprehension test 






1. Ability to identify main idea 
2. Ability to find factual  information 
3. Ability to locate the meaning of 
vocabulary 
4. Ability to make inference from the 
text 










1. Ability to identify main idea 
2. Ability to find factual information 
3. Ability to locate the meaning of  
    vocabulary 
4. Ability to identify references, and 
5. Ability to making inference from the  









1. Ability to identify main idea 
2. Ability to find factual information 







Reading Text Indicators of reading comprehension 
Questions 
Number 
    vocabulary 
4. Ability to identify references and, 
5. Ability to make inference from the  






1. Ability to identify main idea 
2. Ability to find factual information 
3. Ability to locate the meaning of     
    vocabulary 
4. Ability to identify references, 
5. Ability to make inference from the  









1. Ability to identify main idea 
2. Ability to find factual information 
3. Ability to locate the meaning of  
    vocabulary 
4. Ability to identify references 
5. Ability to make inferences from the  







To find out the effect of using CIRC Method on students‘ reading 
comprehension and writing skill at SMAN Rimba Melintang¸ the research 
administered the test to assess the students‘ reading comprehension, which in this 
study is especially for reading comprehension of narrative texts. The test was 
administered in two stages: pre-test—administered before the use of CIRC, and post-
test—administered after the use of CIRC for teaching reading comprehension The 






The Classification of students Score 












3.6.3  Writing skill test: Pre-test and Post-test 
The test was administered to measure the students‘ skill in writing a narrative 
text. The pre-test was administered before the use of CIRC, and the post-test was 
administered after the use of CIRC for teaching writing skill. The type of the test was 
a test to write narrative paragraphs about one of the interesting topics offered, 
namely: Malinkundang, My Holiday, and Cinderella. Students were instructed to 
write simple narrative paragraphs about one of the topics above consisting of 
orientation, complication, and resolution. 
Weigle (2002:15) says that analytical scoring is used to assess the students‘ 
writing based on the aspects of writing such as content, organization, vocabulary, 
language use, and mechanics. The advantage of using this type of scoring is that it is 
more useful to diagnose the students‘ writing ability than holistic scoring. Therefore, 






Scoring rubric of writing skill, According Brown and Bailey (1994 in Reid, 1993: 
244-245) 
Component Score Criteria 
Content  
30-27 Excellent to 
Very good 
Knowledge, substantive, etc 
26-22        Good to 
average 
Sure knowledge of subject, adequate 
range, ect. 
21-17        Fair to 
Poor 
Limited knowledge of subject, little 
substance, ect. 
16-30      Very 
Poor                     
Does not show knowledge of subject, non 
substantive, ect. 
Organization  
20-18 Excellent to 
Very good 
Fluent expression, ideas clearly stated, 
ect. 
17-14     Good to 
average 
Somewhat choppy, loosely organized but 
main ideas stand out, ect. 
13-10       Fair to 
poor 
Non-fluent, ideas confused or 
disconnected, ect. 
9-7          Very poor 
Does not communicate, no organization, 
ect. 
Vocabulary  
20-18 Excellent to 
very good 
Sophisticated range, effective word/idiom 
choice and usage, ect. 
17-14      Good to 
average 
Adequate range, occasional errors or 
word/idiom form, choice, usage but 
meaning not obscured. 
13-10       Fair to 
poor 
Limited range, frequent errors of 
word/idiom form, choice, usage, ect. 
9-7          Very poor 
Essentially translation, little knowledge 
of English vocabulary. 
 
Language use  
25-22 Excellent to 
very good 
Effective complex constructions, ect. 
21-18 Good to 
average 




Component Score Criteria 
17-11       Fair to 
poor 
Major problems in simple/complex 
constructionss, ect. 
10-5        Very poor 
Virtually no mastery of sentence 
construction rules,ect. 
Mechanics  
5      Excellent to 
very good 
Demonstrates mastery of conventions, 
ect. 
4            Good to 
average 
Occasional errors of spelling, 
punctuation, ect. 
    3      Fair to 
poor 
Frequent errors of spelling, punctuation, 
capitalization, ect. 
    2      Very 
poor   
 
No mastery of conventions, dominated by 
errors of spelling, punctuation, 
capitalization, paragraphing, ect. 
 
Based on the scoring rubric above, it can be concluded that the total maximum 
score is 100 as presented in Table 3.9 below:  
Table 3.8 
Scoring for writing skill test 
No  Component  Score  
1. Content  30 
2. Organization  20 
3. Vocabulary 20 
4. Language use  25 
5. Mechanic  5 
 Total  100 
       
3.7 Research Instrument Testing 
 Before the test instrument is adminstered to a study‘s samples, it must be 
tested with groups of students to ensure the test validity, reliability, level 




3.7.1 Validity  
 An evaluation instrument is said to be valid, as reported, if the instrument 
used can measure what you want to measure. The validity of Instrument used in this 
study was ensured by calculating the correlation coefficient using the product 
moment suggested by the person as follows: 
    
Where: 
Rxy : The correlation coefficient between variables X and Y, the two  
              variables being correlated (x = X - X and y = Y - Y) 
∑xy : The number of times x and y 
X : Score for item i (from test subjects) 
Y : Total score (of test subjects) 
N : Many subjects 
After obtaining the coefficient of validity, the value is interpreted against the 
criteria using a benchmark to find the correlation number "r" product moment (rxy). 
The degree of freedom is (N-2) at the significance level α = 0.05. With the provision 
that rxy> r table, the items can be declared valid. Conversely if rxy< from r table, then 
the items are declared invalid. When rxy is below 0.344, it can be concluded that the 
instrument items are invalid, so they must be corrected or discarded. Validity of a test 







Problem Validity Coefficient 
Coefficient Correlation Criteria 
0, 80 < x≤ 1, 00 Very High 
0, 60 < x≤ 0, 80 High 
0, 40 < x ≤ 0, 60 Average 
0, 20 < x ≤ 0, 40 Low 




Results of the Validity Reading Comprehension 
 
Status  Item  Total  
Valid  2,3,7,9,10,12,14,17,20,15,13,16,18,19,20,11,21,23,24,22, 20 
Not Valid 1,4,5,6,8 5 
 
Based on table 3.11, of the 25 multiple choice  items that have been tested 
with a value of rtabel = 0.344, 20 questions were declared valid, namely numbers 2, 
3, 7, 9, 10, 12, 14, 17, 20, 15, 13, 16, 18, 19, 20, 11, 21, 23, 24, 22 and 5 items that 
were invalid, namely question numbers 1, 4, 5, 6, 8.  
3.7.2 Reliability  
Reliability is related to trust problems. A test can be said to have a high level of 
confidence if the test can provide consistent results. Reliability is related to the 
problem of the determination of the test results. To determine the level of reliability 
of the test questions, the Spearman - Brown formula is used, namely: 





rnn: The magnitude of the reliability coefficient after the test is added with    
       new items 
  n: How many times the items were added 
   r: The amount of reliability coefficient before the items are added 
The coefficient value (r) is compared with the coefficient table rtotal = r (a,n). 
According to Arikunto, the value of r obtained is consulted with r table: 
 n = The number of items 
 S t² = Total variance 
 ∑Si
2 
= The sum of the variance of each items 
 N = Number of respondents 
 X = Number of items 
 ∑X
2 
= Total score 
According to Arikunto (2001), the value of r obtained is consulted with the 
product moment r table with a significant level of 5% (0.05). If the value of r count> r 
table, then the question is reliable. The question reliability classification is as follow: 
Table 3.11 
Reliability criteria 
Range of Reliability  Criteria 
0, 80 < x≤ 1, 00     Very High 
0, 60 < x≤ 0, 80          High 
0, 40 < x ≤ 0, 60        Average 
0, 20 < x ≤ 0, 40          Low 







Results Test Reliability 
Range of 
Significance 










Based on table 3.13, the results of the calculation of the test reliability for 
critical thinking questions obtained a value of 0.344. Thus, the decision was that the 
research instrument was declared reliable in the high category, so that the instrument 
of reading comprehension questions could be used for research. For analysis, the 
overall calculation is listed in the appendix. 
 
3.7.3 Degree of difficulty 
Sudijono said that the quality of test items for learning out comes can be calculating 
the degree of difficulty each test item has. According to Witherington in Anas 
Sudijono, the item difficulty index number ranges from 0.00 to 1.00. 
Calculating the level of difficulty of the test items can be done by using the 
following formula: 
     
Where:  
P      = Difficulty Level 
∑X = The number of  participant response test correctly (for multiple    
    choice, the number of test items answered by students) 




N      = Number of Students 
 The interpretation of the difficulty level of the test items used the criteria 
according to L. Thorndike and Elizabeth Hagen (in Anas Sudijono) as presented in 
Table 3.14. 
Table 3.13 
 Difficulty level of test item and its interpretation 
Big P Interpretation 
P 0,00 
0,00 P 0,30 
0,30P 0,70 
0,70 < P 1,00 









3.7.4 Distinguishing Power Test  
The distinguishing power of each item states how far the skill of the item is to 
distinguish between students who have high skills to answer these questions more 
who answer correctly, and students who have low skills to answer these questions are 
more likely not be able to answer the question correctly. Calculating the 
distinguishing power of each item in this study was done by using the following 
formula: 





D    = The difference of an item  
BA   = The number of upper group test participants who can correctly answer the  
           question in question.  
BB   = The number of participants in the lower group who can correctly answer the  
           question in question. 
JA    = The number of test participants included in the top group.  
JB     = The number of test participants included in the lower group  
PA  = High group proportion  
PB  = Low group proportio 
The results of the distinguishing power of reading comprehension questions 
can be seen in Table 3.15. 
Table 3.14 
Distinguishing power of reading comprehension questions 
Category No. Item Total 
Hard - - 
Average 1,2,3,4,5,6,7,8,9,10,11,12,13,14,15,16,17,18,19,20,21,22,23,24,25 20 
Easy - - 
 
Based on table 3.15, of the 25 items that have been tested, all the 25 items 
were found in the medium category. 
3.8 Data Analysis Technique 
 In order to find out whether or not there is a significant effect of using 




reading comprehension and writing skill, the data ( gain score) of this research were 
analyzed statistically. In analyzing the data, the researcher used scores of pre-test and 
post-test of the experimental group. Analysis the data from this study used statistical 
analysis. In this research, the requirements that must be met are the normality test and 
the homogeneity test. 
1. Normality Test 
 Normality test is carried out to find out whether or not the samples taken in 
the study are normally distributed. The normality test used the Smirnov Kolmogrof 
test on the SPSS 17.0 program with a significant level of 5% or 0.05. The statistical 
requirement for the multivariate manova statistic is the fulfillment of the normality 
distribution with the Kolmogorof Smirnov test hypothesis as follows:  
If the value is sig >a then Ho is accepted  
If the value is sig <a then H1 is rejected 
Ho is accepted, then the data is normally distributed 
Ha is rejected, than the data is not normally distributed 
The normality test is carried out to see whether or not the samples under study 
are normally distributed. Using the Kolmogorov Smirmov test, the test was carried 
out in the experimental class and the control class on the results of the pre-test, post-
tets with SPSS with sig value  .5%. The provisions of the normality test are if the 
value significant >α, then the data is normally distributed, whereas if the significant 






Normality Test of Reading Comprehension and Writing Skill 
 
Characteris-















Sig 0,030 0,001 0,200 0,200 Sig>a Distribution 
A 0,05 0,05 0,05 0,05  Normal 
 
In table 3.16, the normality test results are between significant> 0.05, so the 
data is normal. The experimental reading comprehension variable data obtained a sig 
value of 0.030, so the reading comprehension value for the experimental class was 
normally distributed. While for the control class value, the sig value was 0.001 and 
was normally distributed. The data writing skill of the experimental class with a sig 
value of 0.200 and normally distributed, for the control class to get a sig value of 
0.200. This is also a normal distribution. 
Checking the normal distribution can be done for each population by making 







(Xi – X) , i = 1,2,...n. 
The stages of making the q-q plot are as follows: 
1. Determine the average vector value: X 
2. Determine the value of the variance-covariance matrix: S 
3. Determine the value of the mahalanobis distance or the general square of each 










(Xi – X) ,i = 1,2,...n. 














,i = 1,2,...,n. 




 = Pi for qi.p (pi) = X
2
P ((n – i + 
½
 )/n). 
7. Make Scatter-plot d2(i) with qi if Scatter-plot these tend to form straight lines and 




P (0,50), then H0 accepted means that the data is 
multivariate normal distribution. 
 With the help of the SPSS 17.0 program, the normality test can be carried out 
with the Box‘s M test. If the value is sig.> a, then HO is accepted so that it can be 
concluded that the variance-covariance matrix of the I- population is that the data are 
normally distributed. 
2. Homogeneity Test of Covariance Matrices  
 This is to find out the multivariate analysis test (MANOVA). On the test, the 
homogeneity of this covariant variant matrix is to find out whether or not variable X 
(the use of CIRC) has an effect on variable Y1 (Reading Comprehension) and 
variable Y2 (Writing Skill). The results of the homogeneity test of this covariance 








Table  3.16 
Box's test of equality of covariance matrices 
 
 
The value of Box's M = 6.848, while the sig value is 0.085. According to 
existing criteria, if the sig value> 0.05, then the H0 is accepted. So it can be 
concluded that the covariance matrix of the variables Y1 and Y2 (Reading 
Comprehension and Writing Skill) is the same as the covariance matrix of the 
variable X (the use of CIRC). 
  This test was carried out to determine the similarities between the two 
conditions or population. In this homogeneity test, the homogeneity of variances test 
with the SPSS 17.0 program was found at the level significant 5% or 0.05. The 
statistical requirements for the multivariate manova statistics are the fulfillment of the 
homogeneous distribution with the following hypothesis: 
If the value sig. > a, the Ho is accepted  
If the value sig.< a, the Ha is Rejected 
Ho is accepted, then the variations in each group are the same 
(homogeneous). 





Statistical tests are needed to test the homogeneity of the variance-covariance 
matrix with the hypothesis Ho : ∑1 = ∑2 =...= ∑g = ∑o and Ha. There is at least one of 
a pair ∑t are not the same. If from each population a random sample of size n is taken 
independent of each other, the estimator is ray for ∑t is matrixs St while for ∑o the 
estimator is ray S. 
    
3. Homogeneity test of variances  
 After the implementation of the Covarian Variant homogeneity test continue 
with the homogeneity test of variance, the second requirement must be done before 
using the multivariate analysis test (MANOVA). There is a difference between the 
homogeneity test of the Covarian Variant Matrix and the variant homogeneity test, 
namely the Covarian Variant homogeneity test to see whether or not  variable X (the 
use of CIRC) can have a significant effect simultaneously towards variables Y1 and 
Y2 (reading comprehension and writing skill); while the variant homogeneity test is 
to see whether or not variable X (the use of CIRC) can have a significant effect 
towards variable Y1 (reading comprehension) and Variable Y2 (writing skill) 
individually.  
The results of the homogeneity test of the covariance variant matrices can be 






Levene's test of equality of error variances 
 
 








In table 3.18 a significant value is obtained which indicates that there is an 
influence between reading comprehension and writing skill. If the provisions are sig. 
0.05, the value of reading comprehension and writing skill> α, then H0 is accepted. 
This shows the covariance matrix on reading comprehension and writing skill is the 
same for the treatment group.Thus, it can be continued with multivariance test 
analysis (MANOVA). 
Data to answer research questions of this study were analyzed using 
independent sample T-test  research question 1 and research question 2, while for 
research question 3, the data were analyzed using MANOVA. As presented in 
Chapter 1, research questions of this study are: 
1. Is there any significant Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on students‘ reading comprehension at SMAN 1 
Rimba Melintang? 
2. Is there any significant Effect of Using Cooperative Integrated Reading and 





3. Is there any significant Effect of Using Cooperative Integrated Reading and 
Composition (CIRC) Method on student‘s reading comprehension and writing 
skill at SMAN 1 Rimba Melintang? 
The independent sample t-test is a parametric test used to determine whether or 
not there is a difference in the mean between two independent groups or two unpaired 
groups with the intention that the two groups of data come from different subjects. 
Manova is a statistical technique used to calculate significance in the 
difference of mean concurrently between two dependent variables group or more. 
Multivariate analysis of variance is a translation of the multivariate analysis of 
variance (MANOVA). Manova is a test of variance difference that is derived from 
















CONCLUSION, LIMITATION, AND RECOMMENDATION 
 
This chapter presents this study‘s conclusions, limitations and 
recommendations based on findings and the discussion presented in the previous 
chapter. 
5.1  Conclusion 
Based on findings of this study that had been discussed in the previous 
chapter, it could be drawn into conclusion that there was an improvement in the 
students reading comprehension and writing skill. The students‘ skill in 
comprehending and writing narrative texts improved after being taught by using 
CIRC method. The implementation of CIRC method as a learning aid to improve 
students‘ ability in reading and writing narrative texts was found to be effective. 
In other words, there is a positive influence of the use of CIRC method on 
students‘ reading comprehension and writing skill. This means that the better the 
teaching method, the greater the students‘ chance to  understand and write narrative 
texts. The use of CIRC method to improve students‘ reading comprehension and 
writing skill of narrative texts is an alternative way for teaching and learning the 
written skills of English. The use of CIRC method is very useful in teaching and 
learning English. The CIRC method is easy to use because it does not require any 
equipment. Moreover, CIRC was the method that could make the students more 






These findings generally suggest that the CIRC method and traditional 
methods are effective in improving students‘ reading comprehension and writing  
skill. However, the CIRC method used in the experimental group was found to be 
more effective for achievement and retention level than the traditional method. In 
light of these results, it is suggested that CIRC and other cooperative teaching 
methods (such as Jigsaw, Cooperative Learning, Team-Game- Tournament, etc) are 
implemented in teaching and learning process.  
Based on the result of the research of using cooperative integrated reading 
(CIRC) method on students‘ reading comprehension and writing skill at SMAN 1 
Rimba Melintang, the researcher concluded some points. First, students can improve 
their ability in writing and they were interested to learn writing narrative texts by 
means of reading and writing assessments, because it could improve their writing step 
by step. Second, reading comprehension and writing skill assessments could improve 
the students‘ motivation in the teaching and learning process, because the teacher 
corrected their mistake directly so that they were elated. Lastly, motivation is very 
important in achieving a goal, the researcher found that the students were motivated 
in their teaching and learning process when the reading and writing assessments were 
applied in teaching English writing. 
5.2  Limitation 
So far, the problem of reading comprehension is that students have not 
received serious attention. Thus, in overcoming this problem, it takes effort from 




methods and increase students‘ participation. By changing the teaching method, it is 
expected that the students‘ participation will increase and the reading score will 
improve as well. 
Participation in learning is not solely influenced by teaching factors, but 
there are many factors that determine it. In connection with this matter, it needs to be 
further investigated on other factors that are thought to influence students‘ reading 
comprehension and writing skill. The weakness of this study is that it was conducted 
less than a month. However, with less than a month being conducted, this research 
has covered everything required.  
5.3  Recommendation 
The research findings of this study could be regarded as a valuable 
contribution to enrich literature review on the success of proving the effect of using 
CIRC method on students‘ reading comprehension  and writing skill at SMAN 1 
Rimba Melintang.  
Based on the result of the research, the research offers some suggestions as 
follows: 
a. English teachers should teach their students about text organization, to 
improve their comprehension of reading a text. 
b. The teacher should give motivation and attention to encourange the students‘ 
interest in reading text and also memorizing vocabulary. 




d. Schools should provide many English reading materials to increase students‘ 
vocabulary and comprehension about text organization. 
e. For further research, it is suggested for future researchers to investigate how 
the use of CIRC method can be used to improve reading mastery, reading 

























Acikgoz, K. (1991). Cooperative, competitive and traditional techniques and foreign 
language achievement. Paper presented at the annual TESOL convention, 
New York, NY.  
Adlit, 2012. Inferential reading.Retrieved January 21th, 2013 from:    
http://www.adlit.org/strategies/23355/  
Alderson, J. C. 2000. Assessing Reading, Cambridge: Cambridge University Press.  
Alderson, J.C., & Lukmani, Yasmeen. 2000. “Cognition and Reading: Cognitive 
Levels as Embodied in Test Questions.” University of Lancaster and 
Bombay University. 
Online:(http://nflrc.hawaii.edu./rfl/PastIssues/rfl52alderson.pdf). Retrieved 
on January 23rd 2013.  
Ali Khan, Shafqat., 2008. An Experimental Study To Evaluate The Effectiveness Of 
Cooperative Learning Versus Traditional Learning Method. Thesis. Post 
Graduate Program in Philosophy in Education Department Of Education 
Faculty Of Social Sciences International Islamic University Islamabad, 
Pakistan.  
Anderson, R.C., & Pearson, P.D. (1984). A schema-thematic view of basic processes 
in reading comprehension. In P.D. Pearson, R. Barr, M.L. Kamil, & P. 
Mosenthal (Eds.), Handbook of reading research (pp. 255–291). New 
Longman. 
Brown, H. Douglas. 2004. Principles of Language Learning and Teaching. 
Englewood  
Brown, H. Douglas, 2003. Language Assessment: Principles and Classroom 
Brown, H.D. (2001). Teaching by Principles: An Interactive Approach to Language 
Pedagogy. New York: Addison Wesley Longman, Inc 
Practices,New York: Pearson Education Inc. 
Calderón, Margarita Espino, Johns Hopkins University, Rachel Hertz-
Lazarowitz,Haifa University, Gary Ivory, Ysleta Independent School 
District, Robert E. Slavin, Johns Hopkins University. 1997. Effects of 





Transitioning from Spanish to English Reading. Published by: the Center for 
Research on the Education of Students Placed At Risk (CRESPAR). 
Durukan, Erhan. 2011. Effects of cooperative integrated reading and composition 
(CIRC) technique on reading-writing skills. Educational Research and 
Reviews Vol. 6(1), pp. 102-109, January 2011. (http:// www.a c a de m i c j 
ourna l s.org/ E RR ISSN 1990-3839 ©2011 Academic Journals, retrieved 
on March, 1st 2014). 
Depdiknas. (2006). Kompetensi Dasar dan Standar Kompetensi Badan Standar 
Nasional Pendidikan. Jakarta: Depdiknas Republik Indonesia 
Gay, L.R. (1992). Education Research. Competencies for Analysis and Application. 
New York: Macmilan Publishing Company. 
Harris, T.L., & Hodges, R.E. (Eds.). (1995). The Literacy Dictionary: The 
Vocabulary of Reading and Writing. Newark, DE: International Reading 
Association 
Harmer, Jeremy. (2004). How to Teach Writing. Edinburgh Gate: Pearson Education 
Limited 
Himawati, Ulya. (2011). The Use of Cooperative Integrated Reading and 
Composition to improve Students’ Ability in Composing Narrative Writing. 
Thesis. Semarang: Education Faculty State Institute for Islamic Students 
Walisongo. 
Huda, Choirul, (2009), 'Cooperative Integrated Reading and Composition as a Method 
to Reduce The Students' Problem in Writing a Recount Text‘. Thesis. 
Semarang:Education Faculty State Institute for Islamic Students Walisongo. 
Kemendikbud. (2014). Kurikulum 2013. Jakarta: Depdiknas. 
Nina. (2010), entitle The Cooperative Integrated Reading and Composition (CIRC) 
on Reading Skill. Thesis. Semarang: state university of Semarang 
Nunan, David, Designing Tasks for the Communicative Classroom, (New York: 
Cambridge University Press, 1989. 
Nunan, David. 1999. Second Language Teaching and Learning. Boston, 
Massachusetts, USA: Heinle & heinle Publishers. International Thomson 
Publishing Company. 





Oshima, A., & Hogue, A. (2006). Writing academic English. New York: Pearson 
Education Inc. 
Paramita, (2013) Improving Students’ Achievement in Writing News Item Text 
Through cooperative Integrated Reading and Composition (CIRC) 
Technique. Thesis. Medan: State University of Medan. 
Prihatiningsih (2011) Improvement of Reading Skills Intensive Basic Idea Finding 
and Problems in the article Method with Cooperative Integrated Reading and 
Composition (CIRC) and the Engineering Students Close. 
Reading in Class XII IPS 1 National High School District Pati Year 2009/2010". 
Rachamad Widodo, (2009)―Model Pembelajaran Cooperative Integrated Reading 
and Composition” Unpublished thesis. Semarang: state university of 
Semarang. 
Rahmatan (2013) entitled, The Development of CIRC Model in Reading 
Comprehension at Elementary School. Thesis. Surakarta:state university of 
Surakarta 
Richards, J. C., & Rodgers, T. (2001) .Approaches and Methods in Language 
Teaching: A Description and Analysis. Cambridge: Cambridge University 
Press. 
Robert E. Slavin, (1995). Cooperative Learning: Theory, Research, and Practice, 
USA. 
Rohani (2010), Cooperative Learning Tipe CIRC berbasis penemuan untuk 
meningkatkan keterampilan dalam menyelesaikan soal cerita siswa kelas IX 
SMP Negeri 1 Tulis, kabupaten batang in Academic Year 2010/2011‖ 
Slavins, E Robert,2005,Cooperative Learning Theory, Research, and Practice, 
London :Allymand Bacon 
Slavin, Robert E. 1991. Student Team Learning: A Practical Guide to Cooperative 
Learning. Third Edition. Washington D.C: National Education Association. 
Stevens, R., Slavin, R., &Farnish, A. (1995). The Effects of Cooperative Learning 
and Directed Instruction in Reading Comprehension Strategies on Main Idea 
Identification. Journal of Educational Psychology,Vol 83: 14 
Wallace, Michael J. Action Research for Language Teacher. Cambridge: Cambridge 





Wijaya Kusumah & Dedi Dwitagama. 2010. Mengenal Penelitian Tindakan Kelas. 
Jakarta: PT. Indeks. 
Woolley, G. 2011. Reading Comprehension. Assisting Children with Learning 
Difficulties. XV, 259 p. Spinger. Artikel online, diakses 30 Juni 2016. 
Zainuddin. 2009. The Use of Group Work in Teaching Reading for the First Year 
Students of MAN Pamekasan. English Departement, IAIN Sunan Ampel. 
Yaman B (1999). Combined cooperative reading and writing technique oriented 
academic achievements exemplified students with reading comprehension 
lesson Turkish Turkish lesson concerning the impact on attitudes. 
Unpublished master's thesis, Cukurova University Social Sciences Institute, 
Adana, Turkey. 
 
 
 
  
 
 
 
108 
 
 
109 
 
 
110 
 
 
111 
 
 
112 
 
 
113 
 
 
114 
 
 
115 
 
 
116 
 
 
117 
 
 
118 
 
 
119 
 
 
120 
 
 
121 
 
 
122 
 
 
123 
 
 
124 
 
 
125 
 
 
126 
 
 
127 
 
 
128 
 
 
129 
 
 
130 
 
 
131 
 
 
132 
 
 
133 
 
 
134 
 
 
135 
 
 
136 
 
 
137 
 
 
138 
 
 
139 
 
 
140 
 
 
141 
 
 
142 
 
 
143 
 
 
144 
 
 
145 
 
 
146 
 
 
147 
 
 
148 
 
 
149 
 
 
150 
 
 
151 
 
